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MORE THAN WORDS
TOBB, MINT SZAVAK

A MORETHANWORDSegy haromévesErasmus+f e | n atdsitproj&kt volt, amely olyan személyek
szukségleteirefokuszalt, akik nem beszélik annak az orszagnak a hivatalos nyelvét, amelyben élnek.
Tdbbnyireez a menekilteketés bevandorldkatjelenti, de a projekt a nyelvikirekesztésmas formaivalis
foglalkoztt, mint pl. sitketség, trauma, autizmus. Az 06ssz-eurépai partnerség részben olyan
S zer ve zijéttlark, meblek e célcsoport szamara hasznos képzésekkel foglalkoznak, részben
olyanokbal, akik kozvetlenildolgoznak e célcsoportokkal, ill. a két tertletet atfedésbenképviselik.

A célcsoporttal folytatott szukségletfelméréseredmeényeirevalaszullétrehoztunkegy képzés-sorozatot,
amely mindegyike bemutatott egy kulonallo médszertanimegkdzelitésseldolgozo partnert, és felmérte
e megkozelites| e h e t ibeskBzgseprojekt témaival kapcsolatban. A részvételi szinhaz, a digitalis
torténetmesélés,ab o h D ¢ m{i esf $egt éstmozgas eszkozeitvizsgaltukés értékeltiik az egy hétig
tarto tréningeken,ar As z t besonasdval. Ezeket az értékeléseket atbeszéltik a partneri projekt-
talalkozokan, és a folyamat 2 a szintelentl zajlo szikségletfelméréssel kombinalva 2 elvezetett a
Keretkéerdések megfogalmazasaig, melyek a Luxemburgban megtartott, e | ce4 teéningre Ap €
Szintézistréning alapjaulszolgaltak.Ez a hét ) tréning-megkozelitéseklétrejottehez vezetett, melyek a
me g | Mmddseertanok kulcsfontossagu aspektusait hozta 6ssze és alkalmaztaazokat a projekt altal
azonositottspecifikus sziikségletekreés kihivasokra.

A szintézistréning vezetett e | szedlem termékink, a J6 gyakorlatok szintézis jelentés létrejottehez,
amelyet minden programnyelvenmegosztunk? ez egy a tertleten dolgozé trénerek szamarahasznos
gyakorlatieszk6z. A jelentés egybenrészét képezia nagyobb Tréning modulnak, a projekt elektronikus
kényvének, melynekV e z ebdsseefoglalojatolvassamast. Létrehoztunktovabba egy online interaktiv
tréningplatformot, amely | e h e tesevazZ\ezen a tertileten dolgozni kivané emberek szamara, hogy
fejlesszékképességeiketa projekt altal alkalmazottmodszertanokalapjaiban.

A projekt negyedik szellemiterméke egy film, mely a nyelvialapu kirekesztésselkonfrontalodik, mely a
projekt lényeges pontja, és minden moédszertant felhaszndl arra, hogy erre a problémara kreativ,
ma v Awalasztadjon. Néhanem elég leirt beszamoldkatés kurzusokat nyujtani.

Néha a v alasz, a munka
Tobb, mint szavak.
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MORE THAN WORDS
MEHR ALS WORTE

MORE THAN WORDS war ein dreijahriges Erwachsenenbildungsprojekt, das sich auf die Bedirfnisse von
Menschen konzentrigte, die nicht die Hauptsprache des Landes sprechen, in dem sie leben. Damit waren in
erster Linie Fluchtlinge und Migranten gemeint, abedas Projekt befasste sich auch mit anderen Fragen der
sprachlichen Ausgrenzung, wie z.B. Taubheit, Trauma und Autiam. Die gesamteuropéaische Partnerschaft
bestand aus verschiedenen Organisationen, die bereits Schulungen in Bereichen anboten, die flrs#egsruppen
von Nutzen sein konnten, und einigen, die bereits direkt in den Zielgemeinden arbeiteten, wobei es hierbei
gewisse Uberschneidungen gab.

Als Resonanz auf eine mit den Hauptzielgruppen durchgefihrte Bedarfsanalyse wurde eine Reihe von
Personakchulungsaktivitaten durchgefuhrt, die den Partnern jeweils den eigenen methodischen Ansatz
vorstellten und das Poterzial dieses Ansatzes in Bezug auf die Projektthemen genauer untersuchten.
Partizipatorisches Theater, digitales Geschichtenerzahlen, Clowimd Korperbewegung/ Tanztherapie wurden
von den Teilnehmern in den Schulungswochen eingehend analysiert und beutteDiese Evaluierungen wurden
von den Partnern bei transnationalen Projekttreffen jeweils besprechen und nochmals ausgewertet. Dieser
Prozess ermoglichte es ihnen in Verbindung mit der laufenden Bedarfsanalyse, eine Reihe von Rahmenthemen
fur die abschlid3ende SyntheserAusbildungswoche in Luxemburg zu formulieren. Ebendiese Woche fihrte zur
Generierung neuer Ausbildungsansatze, welehe diewichtigsten Strange der bestehenden Methoden
zusammenfihrten und sie auf die spezifischen Bedlrfnisse und Herausfordagen der Zielgruppen anwandten.

Das abschlieBende Synthesetraining in Luxemburg/ oder: Selbiges Synthesetraining fuhrte ebenfalls zur
Erstellung des ersten intellektuellen Outputs (Good Practice Synthesis Report), eines Syntheseberichts tUber
bewahrte Praktiken, der in allen Projektsprachen als praktisches Werkzeug fur Ausbilder, die in diesem Bereich
arbeiten, zur Verflgung gestellt wird Der Synthesebericht ist ebenfalls Teil des groReren Ausbildungsmoduls,
welches als EBook erscheint. Des Weiterergibt es eine interaktive OnlineTrainingsplattform, die es Menschen,
die in diesem Bereich arbeiten mochten, ermoglicht, Fahigkeiten in deangewandten Grundmethoden zu
entwickeln und sich digital weiterzubilden.

Der vierte intellektuelle Output ist ein #m, der sich mit den Fragen der sprachlichen Ausgrenzung im Zentrum
des Projekts auseinandersetzt und alle Schliisselmethoden zur Formulierung einer kreativen, kiinstlerischen
Antwort nutzt. Manchmal reichen Kurseaind schriftliche Berichte nicht aus.

Ma nchmal MuUsSS unsere
Arbeit mehr a_Is nur
Worte sein.
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MORE THAN WORDS
PIU DELLE PAROLE

MORE THAN WORDS era un progetto triennale di educazione degli adulti che si concentrava sulle esigenze delle
persone che non parlano la lingua principale del Pae in cui vivono. Cio era diretto prioritariamente a rifugiati e
migranti, ma il progetto ha anche affrontato altre questioni relative all'esclusione linguistica, ad esempio sordita,
traumi e autismo. |l partenarito paneuropeo era composto da alcune orgaizzazioni che stavano gia offrendo
formazione in aree che potevano essere utili per questi gruppi, ed alcune che lavoravano direttamente nelle
comunita obiettivo, con un certo grado di sovrapposizione.

In rispostaa una valutazione dei bisogni condotta co i principali gruppi target, si sono svolte una serie di attivita
di formazione del personale, ognuna delle quali ha introdotto i partner in un approccio metodologico distinto ed
ha valutato il potenziale di taleapproccio in relazione ai temi del progeti. Teatro partecipativo, Storytelling
Digitale, Clown e Movimenti del Corpo sono stati tutti approfonditi e valutati dai partecipanti durante le settimane
di formazione. Queste valutazioni sono state esaminate dpartner durante le riunioni transnazionalili progetto

e guesto processo combinato con la valutazione dei bisogni in corso ha consentito loro di formulare una serie di
domande sull'inquadramento per la settimana finale della formazione di sintesi in Lusdrnmgo. Questa settimana
ha portato alla generazione di nuovi approcci formativi che hanno riunito i filoni chiave delle metodologie esistenti
e li hanno applicati alle esigenze e alle sfide specifiche identificate.

Questo training di sintesi ha portato & creazione del primo prodotto intellettale, un rapporto di sintesi di buone
pratiche, che viene diffuso in tutte le lingue del progetto come strumento pratico per i formatori che lavorano in
guesto settore. Il rapporto fa anche parte del pit ampio modaldi formazione- I'e-book del progetto dicui questo

e il sommario esecutivo. Esiste anche una piattaforma di formazione interattiva online, che consente alle persone
che desiderano lavorare in quest'area di sviluppare competenze nelle metodologie di basidizzate.

Il quarto Prodotto Intelletiale € un film che affronta le questioni dell'esclusione basata sul linguaggio al centro
del progetto e si avvale di tutte le metodologie chiave per formulare una risposta creativa e artistica. A volte i
conti e icorsi scritti non sono sufficienti.

A vallte il nostro lavoro
deve essere pi U che
parole.
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MORE THAN WORDS
WIJICEJ NIU SiOWA

MORE THAN WORDSt o trzyl et ni proj ekt z obszaru Edukacij.

mDwi hcych gnDwnym jijzykiem krajluiczemktpPpryedd&yjpbzygE
uchodlUczynie oraz migrantDw i miegsrtainit kjia k Pwyokjleukctz edno
ghuchych, ze spektrum autyzmu czy dosé$wiadczaj hcych
bijldcych pomocny mi dla grup docelowych projektu or a
bijdhcymi cibemtedmi naszych dzianan stworzyny ogDIlnoet
obszary dzianhalnosci origani zacj. naknhnadany sii na

Odpowi adaj hec naprozc;emojtop/\oatnrhzevbraz Z kluczowy mi grup
zoste@arniaa st reni ngDw. Kaldy z nich przedstawin parter
potencjanu odnoszhc Teatrpatgcypacyjmyacyfrpvke iopowiadanje kigtdriipklauning oraz
terapia tancem, z 0 s t aenig przezguczgdinik@vni eczestnicpkd pbdtzas tggodaiowych
treni ngDw. lch ewal uacja dokonana w trakcize bmieiidzhi
potrzeb, pozwold nha sfor munowah pytania ramowe na ¢ty

doprowadzi n do stworzeni a p P eRapoRuz e g «
ego z lszansmchnlanngroatheykN$m|ystk|ch jijjzykach
a trenerDw praapoourjthctyecrh swt atnyorwi o i sakdirez ec.

Trening ten
Podsumowuj hc
nar zijdzi e dl

treningowego2 ebooka projektu, ktDrego jest str es znteraktywhae m.
Pl atforma Treningowa wumoll i wiajhca osobom, kt Dre
umi ej ijt nos$ci przy zastosowaniu tych metodol ogi i

Czwartym rezultatem jest filmw ktérym konfrontujemypyt ani a zwi hzane z wbyikd huccyzne
centrum projektu oraz wykorzystujmy wszystkie podejsScia metodol ogi c:
odpowi edzi. Czasami showa pisane i kursy nie wystar (

Czasami nasza praca

musi by h czym S Wiijcej
nit Sowami.
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MORE THAN WORDS
PLUS QUE DES MOTS

MORE THAN WORDS était un projet d'éducation des adultes d'une durée de trois ans,

qui se concentrait sur les besoins des personnes qui ne parlent pas la langue principale du pays dans lequel ils
vivent. Cela a été compris principalement commeignifiant les réfugiés et les migrants, mais le projet abordait
également d'autres questions d'eglusion linguistique, par exemple la surdité, les traumatismes et l'autisme. Le
partenariat paneuropéen était composé deguelques organisations qui offraientdéja des formations dans des
domaines qui pourraient étre bénéfiques pour ces groupes, et certaisequi travaillaient directement dans les
communautés cibles, avec un certain chevauchement.

En réponse a une évaluation des besoins réalisée avec les prinaipx groupes cibles une série d'activités de
formation du personnel a eu lieu, chacune ayant indtiles partenaires a une approche méthodologique distincte,
et a évalué le potentiel de cette approche par rapport aux thémes du projet. Le théatre participtia narration
numeérique, le clown et le mouvement corporel ont tous été explorés en profondeur&@valués par les participants
au cours des semaines de formation.

Ces évaluations ont étérévaluées par les partenaires lors des réunions de projets transnanaux,

et ce processus combiné avec I'évaluation des besoins en cours leur a permis de formulerausérie de questions

de cadrage pour la semaine culminante de formation de synthese au Luxembourg. Cette semaine a conduit a la
génération de nouvelles approhes de formation qui ont réuni des éléments clés des méthodologies existantes
et les ont appliqués aux besoins et défis spécifiques identifiés.

Cette formation de synthese a conduit a la création du premier résultat intellectuel, un rapport de synthése d
bonnes pratiques, qui est diffusé dans toutes les langues du projet en tant gu'outil pratiqueysdes formateurs
travaillant dans ce domaine. Le rapport fait également partie du module de formation plus vadee livre
électronique du projet (- I'e-book) dont il s'agit du résumé

exécutif. Il existe également une platforme de formation interactive @ ligne, permettant aux personnes qui
souhaitent travailler dans ce domaine de développer des compétences dans les méthodologies de base utilisées.

Lequatiame rendement intellectuel est un film qui conf |
projet et utilise toutes les méthodologies clés pour formuler une réponse créative et artistique. Parfois, les
comptes rendus écrits et les ours ne auffisent pas.

Parfois, notre travall
doit étre plus que des
Mots.
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MORE THAN WORDS

MORE THAN WORDS was a thregear Adult Education project whichfocused on the needs ofpeople whodo
not speak the main language of the country in which they live. This wamderstood primarily to mean refugees
and migrants, but the project also addressed otheguestions of linguistic exclusion, for example deafnestauma
and autism. The parEuropean partnership consisted of some organisations who were already offering training
in areas that couldbe beneficial for these groups, and some who were working directly in the target communities,
with a degree of overlap.

Responding to a Needs Assessment uttertaken with the key target groups, a series of Staffraining Activities
were held, each of which introduced partners to a distinct methodologicapproach, and assessed the potential
of that approach in relation to theproject themes.

Participatory Theatre, Digital Storytelling, Clown and Body Movement were all explored in depéimd Evaluated
by the participants in the training weeks. These Evaluations were assessed by tpartners at Transnational
Project Meetings, ard this process combined with the ogoing NeedsAssessment enabled them to formulate a
series-of Framing Questions for the culminativ&€ynthesis Training week in Luxembourg. This week led to the
generation of new trainingapproaches which brought together ley strands from the existing methodlogies and
applied themto the specific needs and challenges identified.

This Synthesis Training led to.the creation of the first Intellectual Output, a Good Practi8gnthesis Report, which
is being disseminated in alproject languages as a practical ool for trainers working in this area. The report also
forms part of the larger Training Module the project e-book of which this is the Executive Summary. There is
also an online Interactive TrainindPlatform, enablingpeople who want to work in this ara to develop skills in the
basic methodologies employed.

The fourth Intellectual Output is a film, which confronts the questions of languadpased exclusionat the heart of
the project and makes use of all the key methodlogies to formulate a creative artistic response. Sometimes
written accounts and courses are not enough.

Sometimes our work
has to be More Than
Words.
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Introduction

by Michael Walling

One last time/ please observe/
| am sewing my lips together

Mehmet al Assad, "Asylum"

In 2016, the French authorities made the decision
to clear the Jungle refugee camp in Calais,
employing some 1,200 police to enforce the
eviction of around 8,000 men, women, and
children. In protest againsttheir removal, eight

men sewed their lips together?

This was not the first instance of refugees and
migrants employing this shocking and visceral
form of physical protest. There have been many
instances under the draconian Australian and
British systems of detention, and in Greece,
during a series of hunger strikes. An Iranian
asylum seeker explained the reasons for the
extreme action in a

how, as he had waited for his asylum claim to be
exami ned, Greece bedlyme a
bureaucracy, in which hehad no services, no
rights and no dignity.?®
hel pl essness drnnda Reutersst r at
image from the Calais protest, there is a sign held

up beside a man who has sewn his lips together.
Written in Arb i ¢ , it trans®tatyeosu e
|l isten to us?°?®

On one level, lip sewing seems to represent a

drastic act of selfmutilation. This cansometimes
bereadas a barbaric°®° action
the then Australian Minister for Immigration Philip
Ruddock in 2002:

"Lip- sewing isa practice unknown in our culture
... and it's something that offends the sensitivities
of Australians?®.

A more nuanced response to lipsewing as self
mutilation might be to consider how refugees and
asylum seekers, deprived of liberty and

nightmarish description of



stigmatised by the prevailing discourse, are
forced to fall back upon their own bodies as their
sole cite of agency. If hey have power over
nothing else, they can retain power over their own
l'ives, and assert those
inthe world. Read in thisvay, the act of lip sewing
becomes more than a literal assault onthe
refugee®s exil ed ayn dt
becomes an action, a performance, an embodied
representation of the political and cultural forces
ranged against the refugee.

As Joseph Puglése argues:

"By intextuating the organ of speech literally with
a thread, refugees symbolically magnify thects
of censure and prohibition that reduce them to
sil ence.”

Language - legalistic, bureaucratic, foreign, and
incomprehensible - is weaponised as an
instrument of power, and those who cannot
speak the language are readily demonised as a
result.

The radical action of lip sewing by refugees is an
artistic, performed representation of their
exclusion from language and so from society,
agency and subjecthood. By performing their
own silencing, they come paradoxically to
~speak°®°. The
more than words.

Language is not only something that is often
inaccessible to refugees and migrants: it is also
the means whereby hey are repressed, robbed
of selfrecognition and self determination. As
Jacqueline Rose writes of theUK ®s

system, the “"hostile
Theresa May as Home Secretary in 2012:

“For the migrant woman, as she tries and fails to
make sense of an impenetrable, gratuitously
unjust, foreign law, everything seems arranged to

asyl umi grants
envifddmdntl @an@dtalgw!’i-sHdd

expression and justice. But the migrant
experience shows all too clearly that it can be
exactly the opposite. Given the

weaponization of language by European

citizens feel alienated from the medium of daily
exchange? While they may well become highly

di s padicsest éensthe dodal languabe over time, the

sense of self resides elsewhere, in the Mo#r

Tongue. So, a stress on language learng as the

key element in generating an integrated socio
political space is mistaken. Homogenising
language is as likely to alienate as it is to
integrate. While it is of course important for
migrants to acquire language skills that enable

them to function socially and operate in the
workplace, it is also crucial that they retain and
practice their own languages, validating their
identity and dynamic presence in the emerging
intercultural polity of contemporaryEurope.

The rhetoric around language learnings often
employed as a call for social homogeneity. In July
2019, when he was campaigning for the

| eadership of the UK®s
Johnson said:
T want everybody who

And too often there are parts of our country, parts
of London and other cities as well, where English
is not spoken by some people as their first
languageandh at needs t o be

Note especialy the psychological assault on
contained 1in

migrants should be able to communicate with
their fellow citizens- they must intenalise the
language to such a degree thatit becomes their
default mode of thought, becoming themselves
part of the dominant culture, so that language is

ensure thema xi mum degree of befmadeda dopletp teradicate difference. But
di dn®t know where | was infegratignis net the samedhing agassimiation.
explain anything to you.® -Can you tel]l me what
happeni ng?® cationsCiom ihe K An integrated society is surely one based on the
Border Agency®s Cri minal ®Hnsiples ef equality,thatecelebratesadifference
to which many of these women are refeed, is as the route to innovation, creativity, and
almost uniformly in English. Access to dynamism. These are whatve are frequently told

o

interpreters is minimalornore X i s 6§ ent .

We tend to think of language as something that
binds our sodeties together, as a tool for
communication and education, for cultural
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are  European values?®.
society requires hat we nurture a sense of self
worth in all our @mmmunities, a sense of active
participation in cultural diversity, of productive
intercultural dialogue for mutual learning and
development.

by

| i bureasicRacies e ig it surprisihgu that pang sesvn c e

Co |

com
their lives here to be, and to feel, Britist? that ® s
tipetpsrfermaneelis a ¢ t ithe mpst important thing2 and to learn English.
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This is the ultimate goal of the MORE THAN
WORDS project. It is not simply a set of

methodologies that might be enployed with

migrants who do not speak the main language of
the area where they have come to live, during the
early stages of their lives there. Rather it implies
an ongoing dialogue for social and cultural
interaction and growth, a living, dynamic
intercultural exchange beyond the confines of
linguistic constructs.

* When the project outline for MORE THAN
WORDS was first proffered, | was vergceptical

about the inclusion of Clowning. How could red
noses andcustard pies make a valid contribution
to a project about non verbal approaches to

social integration for linguistic minorities? Were
we really going to suggest to people with migrant
backgrounds that they should Ilearn a
performance discipline that seemectalculated to

mak e
opposite of what we were hoping to achieve?

During Raffaele
workshop in Potenza, during December 2018, |
realised how mistaken | was.

The Clown is not about theactive engagement of
migrants in this process The Clown is about the
host communities and the urgent need for them
to become open to the new arrivals.

What Raffaele taught us through those
extraordinary five days was the need, and the
ability, to be conpletely vulnerable, raw, childlike,
emotionally open to the Other. By the end of the
week, the group was able to play as Clowns in the
street, among people they did not know and
(crucially) whose language most of them did not
speak. It was funny, even ridiulous, but it was

also intimate and kind. Inthe MORE THAN
WORDS model of social integration, the Clown
comes at the beginning of the process. Standing

on the shore to welcome peoplefrom the boats.

An innocent sentinel at the city gates. | am
human like y o usays the Clown: Y ou
welcome here. Iseey o u . °

Samantha Holdsworth, who runs the UK branch

of Cl owns Without Border s
act of receiving positive
“"is an act of defiance?®.
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t hem appe athisthdbexactr d ?

Messina®s

ar e

“In a disastercontext, our job as clowns is to say,
- see you. ®°

I n the wake of
next stage is to offer a therapeutic space in which
traumatised people can recover a sense obelf
and be made aware that they are cared for.

| KT E ® dn Darce Therapy made it clear that
this process is rot language dependent. Indeed,
language, with its tendency to rationalise and to
analyse, may even be a barrier to the body
centred process that they offer. The emphasin

| KTE®s wor koadcesss amato exa@cse e
trauma, on the body as a portal ® the psyche.
Placing their work next to other disciplines in
MORE THAN WORDS suggests the potential for
further development of this towards a dance that
is performed and performative: a statement of
physical presence in the new space. If dance can
be the means to overcome, or at least to absorb,

Wree spai® bf exile and the repression of the

racialised and othered self, then it can also
become the means to articulate that journey in
cultural practicé, aneso ta affect pdsidva change
in the European culturaknvironment.

Digital Storytelling is a much less bodycentred
approach, but it too can be a powerful means for
migrants to establish their presence without
having to speak (or even understand) the local
language. It isimportant to emphasise that Digital
Storytellingis not the same thing as film. Rather it
is a specific participatory practice which makes
use of digital media to create and share personal
stories. The movement began with the foundation
of the Centre for Digital Storytellingin San
Francisoo in 1994, at a moment when the internet
was just beginning to openup as an accessible
space.

At that time, Digital Storytelling seemed to offer a
radical, democratic alternative to the mass
produced narratives of mainstream media; and it
isimportanthatth e met hodol ogy ®s
in the more digitally literate climate of the 21st
century should continue to acknowledge this
crucial ideological basis. Rather than bringing
marginalised groups like refugees and migrants
into direct engagement with meda professionals,
Dig#tap Stankeflingopfojectst difer platboring foa |

threra i articulate their experigntes ansl ¢oecerssa y s

to an audience beyond their own community,
empowering them and influencing social change.

t he Cl own®s



A typical digital story tends to combine visual
elements (photographs, video, drawings etc.)
with audio, which may include music, and usually
a voiceover. For a project involving people who
do not speak the language of the intended
audience, the voiceover needs to be discarded,
or treated in a particula way that acknowledges

the language difference. What is crucial in terms
of our project narrative is the potential for this
methodology to empower migrants through self

expression in the sharing arena of an online
platform or live presentation event, wher the

digital stories provide a stimulus for a broader
dialogue. The Digital Story becomes their
interventionin public space®.

It is important to recognise that empowering
migrants to tell personal stories does not require
them to tell the specific storyof the migration
itself, and facilitators should avoid anything that
may appear to be guiding them in that direction.
This does not mean that they will not tell that
story, but it needs to be their own decision to do
so. | have met many migrants who werevery
anxious to tell me harrowing stories about their
journeys to and across Europe.

| have also met migrants who are fed upwith
being defined by their past, and who want to think
much more in terms of present needs and future
desires. The migration stoy may be traumatic to
re-tell. It can also become devalued by the need
to rehearse it continuously in the bureaucratic
processes around migration, to the extent that it
becomes a form of currency. If the aim is
empowerment, then the most effective approale
may wdl be to find a personal story that has not
become the sole form of validation a vulnerable
person feels they have in their new society.

This emphasis on the personal story is at once the
great strength of Digital Storytelling, and its
weakness. Testimonyis certainly a powerful tool

in the hands of the marginalised, and its digital
sharing has huge potential as a way to circumvent
and subvert prevailing narratives. On the other
hand, the emphasis on the personal can seem to
suggest a neoliberal narative of individual

resilience, ignoring the deeper political causes of
marginalisation, and conveniently exonerating the
host society. And so | would argue that the final
stage in the MORE THAN WORDS process has
to be one that brings refugees and migrats into

direct (though not necessarily languagebased)

dialogue with people from the wider host
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community, and that is participatory theatre.

There are many approaches to working with
communities that employ theatre as dynamic
space of interaction. What$ particularly exciting
about MORETHAN WORDS is that the challenge
of working across, or even without, language
forces us towards an embodied and visual
dramaturgy. This has the potential to unite the key
elements of all the other project disciplines. To
make theatre with migrants and nommigrants
who do not share a common language, we have
to employ the utter openness of the Clown, the
emphatic physical presence and embodied
emotion of Dance Therapy, and the visually led
narrative of Digital Storytelling.

At the time of writing, in early October 2019,
Border Crossings is preparing to begin just such
a project with a group of young people from
refugee and nonrefugee backgrounds, the

Border Crossers’. We will be employing MORE
THAN WORDS techniques so ago find theatre

forms that are not dependenton language, but

which offer the audience a genuine encounter
with their neighbours, and the possibility of
understanding their relationship more fully, with a
political andan emotional depth. This is surelyhe

ultimate goal: to work with migrants so as to
generate a joint intervention into the public
discourse that leads towards sociathange.

* The irony of this Introduction being a written
piece, its language constructed carefullyto argue
for non-verbaltechniques, is not lost on me. Most
of this e-book is written. But the ebook is not the
MORE THAN WORDS project. It is, at best, a
record of some effective approaches that were
experienced, and a manifesto for future
possibilities. It exists to galvanisduture activity,
not to bask in the past or to celebrate any
specious achievement.

It is perhaps an even deeper irony that the
language in which | am writing this is English.
English happens to be my Mother Tongue, and
that gives me a massive and unfair dvantage in

the contemporary world. The distinctly
unpleasant colonial historyof Britain, and the

contemporary neocolonialism of the United
States, have made English the dominant
language of global dialogue (even, yet another
irony, in the European Unim, from which my

country is about to depart in a cloud of shame and
ignominy). There are, to be sure, some



advantages to this linguistic predominance.
People across the world will be able to read this
e-book and apply its methods. People in different
Indian and African states can talk to one another
in a third language, avoiding any internal
hierarchies of language and so clearing an oddly
even playing field. Commerce has become a
much simpler matter. But there are also very
deep disadvantages. Those who donot speak
English are effectively excluded from the global
discourse and the global marketplace. We think
of the internet as a global phenomenon, but only
0.6% of online content is availablein Arabic,
despite this being the fourth most common
language anongst users!®

This hierarchy of languages makes English as
much a weapon for social exclusion and
economic disempowerment as a means for
cross- cultural communication. The intercultural
space of social integration envisioned by MORE
THAN WORDS therefre needs to celebrate
multilingualism and the norverbal as attributes of
21st century democracy.

The globalisation of English has also made it a
much-diminished language. It was always a
language that favoured nouns, subjects, things,
over the adive energy of verbs (which is primary
in, for example, Native American languages). This
has made English an ideal language for the global
marketplace of late capitalism, but this
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concentration on the objective and the

commoditised has diminished its capacity to

express emotional, poetic, and musical truths.

Global English is no longer the rich and evocative
language of Shakespeare and Milton. It has
become a thought system driven by logic, and
immune to other forms otruth.

And so, in the postcolonial era, weare in need of
the linguistic revitalisation that flows from the
process of immigration.
Shakespeare®s Engl i sh-
and the reason it was developing so quickly was
that the influx of migrantsto London was bringing
new ideas and vocabuary. Today, the richest
forms of English are the hybrid languages,
pregnant with neologism, that articulate the
dynamic lives of postcolonial populations.l am
thinking of the poetry in Irish English, the image
rich energy in Indian English, the culturalvealth
of African and Caribbean Creoles. This is another
reason why we should bring people whose first
language is not our own into the cultural space.
They will massively enrich our culture and our
language.

Not in away that is measurable, of course, bu
real for all that.

wa s
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The More Than Words Project

Integrating creativity into intercultural training

More Than Words aims to improve the
intercultural communication and training skills of
educators, social and cultural workers, and
others professionally involved with minority and
migrant communities. We will develop a pan
European curriculum of intercultural training
methods that can be appliedto work with people
whose knowledge of the
is limited or nor existent. This curriculum will
synthesise the experience of the project partners
in different areas of training and creativity, such
as theatre, dance, humour therapy and
storytelling. The project is crucial in terms of
Europe®s relationships

and other minorities, especially given the current
political and social tensions across the Continent.

Educational work with new Eurpean citizens is
not simply a question of the desire to learn.
A lack of communication skills often hinders
mutual understanding between migrants and
h o sother gogial goups.ycawmunicatinngoarriets may
also include difficulties related to cultural
differences, even when there is a conmon
language.

This is a challenge that transcends borders, and
wi trefuirgnia gan@urppeanc nout agenty strategys
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as a response.

The main outcome of the project is therefore a
European training module, offering new
approaches for both governmental and nm-
governmental agencies in responding to these
highly significant challenges. Other intellectual
outputs will include a synthesis of good practices,
an online platform of intercultural training, and a
documentary film presenting tle different stages
of project implementation.

All these outputs will be disseminated through
local multiplier events, allowing user
organisations to benefit from projectindings and
methodologies. More Than Words will follow a
three-year project plan basd around work
packages, intellectual outputs, staff training and
transnationalmeetings.

The lead in these work packages will be divided
among the partners, ensuring that all partners
take an active role in and responsibility for the
implementation of the project. Work packagesvill
take place in parallel and in deep interaction with
one another.

1

Within them the main project activities will be as
follows:

organisation of five staff trainings that, basedn
pre-prepared guidelineand needs assessment,
will present four mettods of nonverbal
intercultural training and theirsynthesis.

creation of a panEuropean training module in
strong interaction with the trainings, tested at
local multiplierevents.

creation of an interactive

intercultural training.

plaform of

creation of the documentary film reflecting the
project narrative.

di ssemination of t he
appropriate parties and organisations at local
multiplierevents.

You can find all results and morenformation on
the project at:

http://motw.eu
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Ethical Guidance

By Michael Walling

| have been asked to produce some ethical Ethics must be viewed as a process, rather than
guidelines for the MORE THAN WORDS project. as a oneof f occasxiion n@f coms e
The basic principles outlined below are intended Ongoing dialogue between participants, staff
to apply both to the project itself,and to the members, partners, and funders about how best
application of its methodologies in future to design and implement an ethically responsible
contexts. Much of this documentis derived from project is keyto ethical practice. This includes the
principles expounded by StoryCenter (University development of project goals and obijectives,
of California, Berkeley). recruitment and preparation strategies, privacy
guidelines, strategies to ensure emotional
This document is intended as an evolving set of support for during and following workshops, and
recommendations, open to addithns, questioning distribution strategies.
and emendation. The principles do not currently
include ethical consderations specific to Jacques Derrida, the French philosopher, has
therapeutic approaches, as these are not Border argued that the foundation of ethics is hospality,
Crossings® area of expert iteeadinddgandiieeintlidatiow ® wealconmeehe
any additions that IKTE may want to make in Other into one's home. Ethics, he claims, is
respect of this. hospitality, acceptance of the Other as different

but of equal standng. In a project based around
aseries ofvisitstooneanot her ®s home ¢
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this would seem to be a useful framing
consideration.

1. ParticipantWellbeing
Participants® physical,

wellbeing should be at the centre of all phasesfo
the project. Facilitators must have expertise in
group facilitation and must be committed to an
approach that views the process of creation as
being equally inportant as the end product.

Facilitators should be attentive to how culture and
power can impad on relationships; and so,

should work from a stance of cultural humility.
With regard to MORETHANWORDS, facilitators
need to be particularly respectful of laguage

differences, and to recognize the power
structures contained within language and the
knowledge of language. As the poet Adrienne
Rich famously said:

t he
you. °

" This is
tal k to

oppressor

Facilitators always need to maintain appropriate
boundaries whileremaining open to processes of
listening and understandingPrecisely because of
its potency, the physical, faceto face encounter

is the most crucial area where the ethical bonds
of humanity become marfest.

Strategies to ensure the wellbeing of vulnerable
participants are particularly important: personal
storytelling is generally not appropriate for
individuals  currently  experiencing  strong
symptoms of PostTraumatic Stress Disorder
(and this includesmany new arrivals from conflict
zones).It is not appropriate to elicit personal
stories of conflict or trauma, ahough these can

certainly be included if they are offered.
Facilitators should support participants who are
sharing stories about painful lifeexperiences in

approaching these narratives from a position of
strength rather than from a vantage point that
reinforces victimhood, and mechanisms for post

workshop debriefing should be in place, where
necessary.

2. Consent

Participants must have the knaledge and
support they need to make informed choices
about workshop participation and the content,
production, and use of their work.

Facilitators must be equipped to offer guidance in

®s
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these decisionmaking processes in a way that
protects the dignity andsafety of participants.
Consent should be viewed as a process, not as a
onetime activity.

anbwlealgeaProducti@and Owseostip a |

Participants have the right to freedom of
expression in representing themselves within the
parameters or thematic concerns of the project
and without being coerced or censored.
Facilitators should be able to assist participants in
determining whether or not it is safe for them to
attach their names to their work and whether
images of themselves or others should be blued
to protect their privacy and maintain their safety.
Participants and facilitators should agree to
maintain confidentiality about information and
materials that are revealed in a workshop and
should agree on what materials may
subsequently be circulatel in the public domain.
anguage, yet | need i
Where possible, facilitators should engage
participants in outlining context and discussion
points for their work and in determining where,
why, and how their work will be publicly
distributed.
Distribution strategies must berooted first and
foremost in the needs of, and designed to benefit,
participants and their communities, rather than
primarily servirg the agendas of distant viewers
or funders.

4. A position ofhumility

Cultural humility is a lifelong process of self
reflection and selfcritiqgue. The starting point for
such an approach is not an examination of
someone el se®s belief
process of gi ving
own assumptions and beliefs, which are
embedded i n one®s aodnife
experiences.

Cultural difference means that people see, hear,
and perceive the world in different ways. As a
result, the forms and approaches they take to
drama, dance, telling stories and clowning are
alsoquite different There is noformula for making
art 2 no prescription or template. Providing a
map, illuminating the possibilities, outlining a
framework 2 these are beter metaphors for how
the methods emerging from our project can assist
people in expressing their experiencescultures,

and identities. Being seen and heard meets a

t
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deep- seated human need for connection. The
simple yet critically important act of being
acknowledged, beingwatched, and listened to,

can change everything.

It can change the participants, the facilitatos, the

audience, and the social, political, and cultural

space.

We should recognise that MORE THAN WORDS
is not only using cultural productin as a means
to represent the world, but emphatically to
change it, adopting an ethical agenda.

We should understand that this ethical position
embraces the linguistic, social, and -cultural
marginality of our target groups, and should
celebrate that marghality for its potential to offer
new perspectives and positive interventions.

As bell hooks writes:

Silenced.We fear those who speak about us, who
do not speak to us and with us. We know what it
is like to be silenced. We know that the forces that
silence us, because they never want us to speak,
differ from the forces that say speak, tell me your
story. Only do rot speak in a voice of resistance.
Only speak from that space in the margin that is
a sign of deprivation, a wound, and unfulfilled
longing. Only speak your pain.

This is an intervention. A message from that
space in the margin that is a site of creativitand
power, that inclusive space where we recover
ourselves, where me move in solidarityas=a.
Marginality as site of resistance. Enter that space.
Let us meet there. Enter that space. We greet you
as liberators.
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Needs assessment

By Magdalena Kawa

What is now the social
and political situation in
your country?

An important part of the project was a Need
Assessment.

With the help of this document, we learned about the
social and political situation of the countries from
which partner organizations came from. The
answers were far from optimistic. In many cases,
policy action undertaken in those countries does not
foster integration. The increasing prevalence of
extreme rightwing parties or openly expressed
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/Right-wing party support rising (Germah

Poland, Italy)
Anti-migration policy (WK, Poland,ltaly)
Brexit (UK)

Racism/islamophobia is more present in
the public sphere (Germany, PolandlUK)

More programs andinitiatives against
racism (Germany)

Security and defence vs. democratic
values (Italy,Poland, Hungary)

Lack of migration policy(Poland)




racist, antrMuslim views make it difficult to
implement an effective migration policy. In fact, in
some countries such policy does not even exist, and
in others there are obstacles to managing diversity
effectively. Moreover, European solidarity and the
concept of united Europe are also at risk, as
exemplified by the withdrawal of the United Kingdom
from the European Union.

As confirmed by some of the partners,we are
witnessing cases where politicians decide to use the
fear of refugees, who come from different cultures
than the host society, as a political tool. All of this
contributes to marginalization ofgroups at risk of
exclusion.

A piece of optimistic nevs comes from Luxembourg
where the proportion of migrants and refugees is
relatively large, but nevertheless a sustainable policy
of multiculturalism is carried out without any social
resistance.

Definition of
marginalized group S
across Europe

@ople of African descent (NARD) \

Refugees, (NARUD, BC, Dla Ziemi,
Luxembourg),

Asylum seekers (for example women from
Chechen Republic, Belarus, Ukraine,
Turkey) (Dla Ziemi, BCNARUD)

Muslims (NARUD, BC, DiZiemi),

Bl ack peopl e/ ° o |Poeuor
(NARUD),

Very diversemigrants (CRN,Euro Net, BC,
NARUD),

People with low economic status (CRN,
Euro Net,BC),

People not very welleducated (CRN),
Member of LGBTI(CRN),

A range of marginalized groups (for
example community in the deprived
London area of North Kensington)YBC),

KDisabIed People (Eurd\et), /
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The purpose of the Need Assessment was also to
identify marginalized groups with which partner
organizations work. The responses suggest that
persons who are beneficiaries of the project
partners® activities are
reasons. These are e.g. groups from migrant or
refugee backgrounds, including Muslims, women
and people speaking Arabic. Many of these people
have lower social and economic status, live in
" poorer neighbourhoods?®
integration into the host society.

Other marginalized groups include black people who
are discriminated against due to the colour of their
skin.

The Need Assessment also provided us with
information that some countries are seeing the rise
of marginalization on the grounds of politicaligws,
profession or sexual orientation.

Communication Needs

When preparing the Need Assessment, we were
also interested in the communication needs of the
groups mentioned above. We began by asking how
these people see/assess the situation they are in ah
how the communication between them and the
majority society looks like. Unfortunately, many of
these people face disrespect or discrimination. In
addition, there are problems with access to social
and systemic support or lack of sufficient information
about the Ilabour market and employment
opportunities. Persons with the refugee procedure in
progress reported problems related to no
information about the procedure itself.

Just as we suspected at the time of designing the
project, there are also issues vih communication in
the language of the country of origin. At the same
time, no knowledge of the official language of the
country contributes to integration problems. All this
makes it impossible for some people to feel that
communication with the host sodety is adialogue.

In order to learn how to solve the communication
problem, we also asked people we work with about
what should happen for communication to work
properly. Among the defined needs, some people
said that there is not enough space to be hard,

understood, and even asked. These are very
important issues, because without these needs
being taken into account, it will not be possible to
communicate with the marginalized groups and, as



a consequence, to contribute to making them no
longer be deifned as people from those groups and
ensuring that they become full members of the
communities in which they live.

For this to happen, the
2 to be accomplished by the majority society and
national authorities in the host country? should be

supplemented with increasing the number of
language courses for newcomers or implementing
better administrative  procedures, so that
communication can become more efficient and
effective. It should also be remembered that
integration is not only aneffort that falls on the
newcomers 2 the hosts must also demonstrate
greater understanding, empathy and aceptance.

Without this, communication will never be
successful.

Personal Development
Needs

We also focused on personal development needs of
people with whom partner organizations work.

Similar to the above case, we first asked about their
opinion on ther situation which surely affects their

personal development. Many responses tackled the
labour market situation (i.e. general lack of job offers
for migrants or refugees and lack of job offers which
would take into account special needs of this group
or problems with the recognition of diplomas

obtained in the countries of origin).

Among barriers to personal development, we also
included housing prdlems or isolation in refugee
centres which even if not closed, effectively limit
contacts with the surrounding areas. Once again,
the problem of discrimination and lack of acceptance
was brought up.

Still, we should also mention positive actions aimed
at empowering persons from marginalized groups as
well as undertaken efforts to engage in dialogue or
social support provided e.g. in Germany and
Luxembourg.

How can we overcome the barers to the personal
development of people with whom partner
organizdions work? Implementation of suggested
solutions may not only contribute to the creation of
opportunities for better development, but also make
those people better integrated into the hossociety
thus changing their status in the communities in
which they live. In order for this to happen, anti

discrimination activities should be undertaken and
more empathy should be shown to beneficiaries.
Solutions should be put in place to streamline
recognition of diplomas and upgrade professional
qualifications, thisway creating a level playing field

| ios the labour markets k sadditian tomveokk,ebasicp
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needs such as housing and a sense of
empowerment are also needed, not to mention the
feeling that one ives in a welcoming place.

At the same time, it should be emphaskizd that these
recommendations are mostly meant not for
organizations providing support to marginalized
groups, but national authorities and institutions
tasked with integration of migrantsand refugees.

Needs of social workers,
educators etc. working
with marginalized
groups

Methodology that enables them to work
(nearly) without language

Gener al moder ation/t

Knowledge of special prerequisites and
needs for a good working atmosphere with
marginalized groups (for example:
knowledge of trauma am how to deal with

it, knowledge of needs of marginalized

The Need Assessment also takes into account
comments and conclusions of partner organizations
whose opinions are of key importance when
designing activities aimed at inclusion of
marginalized groups. Some of them concerned the
very ambitious goal we set as a tean? development

of a training course integrating our experience in

working with people from different groups who
experience exclusion because they do not know the
language of the country in which they reside.

The document povided valuable information on the
specificities of excluded and maginalized groups
which are beneficiaries of the help provided by
partner organizations

words®°® project. At the
materials needed todraft it made it clear how much

f

i mp |
san



the situation of migrants and refuges varies

according to the country in which they reside.
Therefore, activities such as our project, whose goal
is to build a panEuropean partnership, are
extremely necessary. They enableus to share our

experiences, exchange information about the
situation in our countries and develop solutions that
can be implemented in each partner country. We
want to prove that international cooperation is very
important and that the synergies achieveaan bring

many benefits to the beneficiaries we support.
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Theatre Training in London
by
Border Crossings

By Lucy Dunkerly

More Than Words 1. Short Term StaffTraining
Event: Integrating creativity in intercultural
training took a place from thel3. Of March 2018
to the 17. Of March 2018.

The course was structuredto enable participants
to discover ways of opening channels of
communication between dierent communities,
some of whom may not speak the same
language. It make use of theatremaking and
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applied theatre = methodologies, always
emphasizing ways in which these «ills and
techniques can be transferred to dierent areas
of educational and trainingpractice.

1 We began by encountering the city in ways
that help participants get a sense of the
migrant experience.



We responded to theencounter in creative
ways, despned to encourage empathy.

We looked at playmaking techniques that
can give a voice to people who are not usually
heard in social spaces.

Who was it for?

This training was ideal for:

. theatre-makers
We made use of theatre to discoverthe T
complexities and possibilities of nonverbal I creative practitioners in aldisciplines
communication, particularly getural { project managers and facilitators from non
language. theatre backgrounds who work with
, disadvantaged youngpeople
We discovered the role of photography as a ged youngpeop
stimulus to nonverbal communication. 1 refugees and people from minority
: - backgrounds
We discussed specific examples of theatre g
work with migrant and other minority 1 teachers and trainers of all subjects who
communities and explore how the techniques would like to develop creative methodologies
learnt can be applied to a rangeof distinct in their workingpractice.
community contexts.
10am Participants Meet at Reflection on  Tension, the Space and Application Check out
Travel to Alexandra Tasks body and belonging of methods and return
London Palace. emotion home
Introduction
COFFEE COFFEE COFFEE COFFEE COFFEE
Group Physical Gestural Photography Modifying
Exercises in training language as a stimulus  exercises for
the City based on particular
observations communities
1pm LUNCH LUNCH LUNCH LUNCH LUNCH
Group Making Application Visit to Cultural
Exercises in scenes of learning  Chickenshed  diversity and
so
the City without far sensitivity
continue words
TEA TEA 4pm FINISH TEA TEA
Group Writing Free to Visit to Evaluation
Exercises in through explore Chickenshed
the City tableau continues
continue
5pm 7pm - GROUP Option to GROUP
onwards
DINNER watch DINNER
Chickenshed
performance
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Reflections from the learners

"1 acquired new mehods and instruments to be
applied in non verbal communication?

I know mor e
beginning of work2 how to create an open and
friendly situation, which allows you better to
wor k. ?°

“The most interesting exercise was in the citwith
a close relation between you and your difficulties
in a foreign contextto understanding wherewe
have to apply thismethodology~®

‘1 liked the exercise which teaches us a way to
read the different levels of emotionaintensity°

“Twill use all thé training in youth theatre work and
the criminal justice system, using activities for
non-verbal communication within the training |
run with prison professional$

| oulev like to run an intergenerational
improvisation project with UK nationalsand
refugeesincorporating activities from thidraining,
ending in acommunity sharing.’

"1 enjoyed the research task | think more direct
links could have been made. | liked the use of
music and projections as an added layer to the
work. Sometimes there was to much talking. We
should find ways to reflect and share our
experiences more creatively to reflect the kind of
work we are doing (theatre, movemenetc)®

1 will include these mehiods in workshops with
young people and older people. Next week with
an alt girl drama group | will use the projection
exerci se, responding
like movementexercise.’

1t would be good to think about how reflection
could be part of a session rather than an adebn
2gsoitfeelsless hea°vy ° .

t o

nelededl &t thevh a t

space
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1 will take some activities and adapt them to the
needs of my trainings and the needs of the

grogp.°

“We did a lot of exercises this week that allow us
to implement them in our intercultural training and
teaching. These exercises focus a lot on empathy
and emdions, which is very important for my
work with refugees. All of them are very good and
useful?

"My favourite exercise was making theatre
scenes without words or combining the
languagesin one scene’

| got sensibizece in working with

marginalised, vulnerable groups. Chickenshed
made a greatimpression on me2 seeing what

inclusion can looklike. Working with pictures and
levels of tension is something | will take home with
me as wel |l °

“My favourites were the exercise with paintings,
the one aboutdifferent language using the same
situations, and the work around music in deaf
peoplves®s

1 plan to use these methods, adjusting it to the
needs of my participants. It is a great balance to
all the verbal discussions that happen inour
seminars?’

"1 liked all the activities that concentrated on the
possibilities of communication thragh non-
ver bal walikethe drama gart¥the@aict
that | had to actin front of a public?
and the 1ikel/
“We have to consider in the future trainings that
these trainirgs are for trainers. There is a real
need for permanent communication and
discussion about how they can use the methods
in their ownpractice.®

don®t



Digital Storytelling Tr aining In
Berlin by Comparative
Research Network

rthel

By Madlen Werner & Martin Ba

More Than Words 2. Short Term Staff Training
Event Digital Storyteling and Community
Reporting took a place in Berlin in the week of
26th of June 2 2nd of July 2018. The project
hosted 24 participants

The training has engaged mainly in the
approaches for digital storyteling in intercultural

situations. The agenda based on Digital
storytelling as the practice of combining narrative
with digital content, including images, sound, and
video, to create a short movie, typically with a
strong emotionalcomponent.

Additionally, we worked with the community
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reporting approach, which enables everyone to
tell their stories on their own means, speed and
needs. The approach is usually used for getting
grass-root insights to topics,areas, and ideas of

the invadved target groups.

wi || be ba
Storytell

The cor e
Steps of

approach
Digital

Step 1: Owning Your Insight finding and
clarifying what the story is about

Step 2: Owning Your Emotion% identifying



the emotions in the story anl how to convey them
to the audience

Step 3: Finding the Moment identifying a
moment to shape the story and share an insight

Step 4: Seeing Your Story using visuals to
bring the story to life script and storyboard

Step 5: Hearing Your Story using sound to
bring the story tolife

Step 62 Composing your story

Step 7: Sharing Your Story determining the
audience and how to present the story

In our process, we took an inductive approach to
data collection in order to allow the stories to
emerge afterthest udent s ®

The base understanding was:

1 Storytelling is part of humanity because we
make sense of the world thoughmarrative

i Stories are a core part of culture, belief
systems, organizations, business strategy...

The best stories draw us in andnspire action

Stories allow us to connect with people and
build empathy

1 EVERYONE hastories

Stories allow us to share lessons learned, as well
as communicate abstract and complex ideas by
applying digital storytelling, visual and nowerbal
narratives and expression arefavoured.

The trainingwas designed for facilitators working
in adult education and especially with

e X per i en disadvantaged learners.

Programme

Wednesday, 27" of June Digital Storytelling |

09:30 Welcome and getto-know each other

11:.00 How to tell a good story
13:00 Lunch

14:00 Wh a th@®acharacter?

14:30 Structuring your story

15:30 The Plot

16:00 End of programme®*

Thursday, 28" of June Digital Storytelling Il

09:30 TheHer oe s
11:00 Storyboarding
12:00 Recording Smart
12:45 Lunch

14:00 Shoot your story
16:00 Review your story
16:45 End of

-Journey

Practice Guide

programme*
Friday, 29" of June Community Reporting |
09:00 What is Community Reporting?

10:30 Snapshot Storytelling
11:30 Responsilde Storytelling
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12:30 Lunch

14:00 Dialogue Sorytelling
15:30 Peer-Reviewing Stories
16:30 End of programme*
Saturday, 30" of June Community Reporting

09:30 Sharing Stories
10:30 Transfer to the NARUD intercultural
football tournament and BAOBABFair

11:00 Mission Briefing
11:30 Mission Day

17:30 Story Harvest and deBriefing
Following: Party and Gala

Sunday, 1 of July CoCreation Day
10:00 Recap of the week

11:.00 Rapid Prototyping of nonverbal
storytelling methods
13:30 Group Reflection and Evaluation
14:30 Good Bye and end of programme

*At the end of every day the participants will
run a 15 minutes daily small groups reflection
on their own time and place.



Reflections from the learners

Pre and post self -assessment

There was no remarkable change in the acquired
skills, except for aslightly improvement in working
with vulnerable/marginalized people and working
with technical supplies according to digital
storytelling and how to set a narrative, which was
a key score for this training:

“My skills improved (video-making, storytelling,
community reporting), but not to a degreethat |
would upgrade myself on a scal€”

| e n jWoykiagd in an international
environment, to work with foreign people, to be
able to experience the inclusion and diversity of
these days®

1 acquired expertisein structuring a digital story
telling®

o a ¢ genéral skills appout the useful of
communication through storytelling®

o r e come Yeehdical sskills about digital
storytelling?

~ mpraved methodsoftelling stories, teaching by
using the nonverbal, digitalized method2 both
audio andvisuaP

Motivating Factors

Most of the participants found the topic and its
pedagogic approach very interesting, followed by
the opportunity to attend a cultural enriching
event in combination to get new inspation for

their professional life and further career plans.

Learning Outcomes

The training exceeded the expectations of the
participants especially in terms of the interesting
subject and learning a new method for digital
storytelling.  Furthermore, it vas highly
appreciated for the participants to attend an
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intercultural European event and to build up a
good working network for their professional and
social life in combination with finding new
resources for their personalife.

What was the exercise /
liked the most?

theme that you

“Collaborating on the creationof a digital story’
“Creating a story together as a diversegroup®

“The group work, because of the chanceto
collaborate with people, be able to listen and
facilitate integration®

~ T @ll the story ofanother person seeing his
pictures®

“Creating a film with the group and the process of
responding®

“The creative process of creating astory. °

“Creating a story with a group, going through the
steps of building the narrative, exploring story
elements, choosing the mediaetc.®

“Storytelling with no word or indifferent
languages. The process of telling the story in a
group and the outcome there of?

Is there something that you would have
changed in the program?

“Community reporting (not releant to the
subject, but opened thelearning process)®

“Community reporting exercise -> it was a
humiliation, it should have remained a full
simulation, without externapeople. °

"1 think participants needs to stay together after
the training to enrich mae the intercultural
experience®



"My experiences will helpmy volunteer org. to
extend activities to a newmethod.®

Most of the participants were inspired to use and
integrate the learned methods of digital
storytelling in their professional life and
volunteering activities.

Follow Up

~ | wiDigital storgtelling as a methodo give
voice to survivors of domestic and sexual
violence?

1 ®1 1 t
course®

ry t o intaehstacture designm n

“This is an inspiration how to tell the history afur
association on the newwebsite®

1 personally will try to use this methodology
during the summer lessons which | will rum the
refugee centre in Lublinregion®

| mplerhdnt narratives workshops projects of
my organisation. Improve on my writig skills as
an author. Voluntary project to restore peace,
stability and unityin my country Cameroon?’

| t iner@esing what couldbe achieved with
limited nonprofessional resources? e.g. just
phone and to use peoplein group certainly use
iPhonetechnology to documentstories. °

1 will speak about how to include minority groups

st
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in a digital storytellingprocess.®
"1 would like tofurther developthe audio project |
started.®

“This project gave me the right energy, but at the
moment | have no cleardea. °

1 will try to make some interviews in my own
community.°

"1 plan to work on this idea with the children from
the refugeecentre in Luhov, but | need to discuss
the idea with myco-worker. °

‘1 have a group of young people with the
migrationtbackground to whom | would like to use
this technique in teachingthem creative writing®

“The last day showed a clear and powerful
learning outcome for this training and for the
project of a whole. | would like to thank the
trainers for embracing the challeng posed by (a

training member),and for the way they became

part of the group learning process in response.
This pointed the way towards more inclusion and
dialogic approach for thefuture.®

‘Don®t underesti mat e
know each othe + not put too much in. Give
people time to reflect + developideas in the
context of wider/ overarching topic.®

to h e



Results

The Videos had been composed by the learners of the workshop as final resulBease click on
the images and follow the istructions to view the clips.

Made With

VIZMATO

38


https://www.youtube.com/embed/4wVjxk32yUo?feature=oembed
https://www.youtube.com/embed/4h7I5_Uoofs?feature=oembed
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https://www.youtube.com/embed/iaNp5PxWBcw?feature=oembed

Clown Training in Potenza by
Euro-Net

By Raffaele Messina

Methodology

The "Clowning" is a pedagogical methodology
that is spreading in many sectors of education
and care: in addition to being atherapeutic

activity in the hospital, better known because
more publicized, it has become an important tool
in different complex sodal contexts, thanks to an
experiential learning methodology, aimed at
encouraging the free expression of emotions, to
refine body communication and mimicry, actively
involving the interlocutor, even where
communication is not simple.
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The work on the clown is the study of the human
soul. The return to the essenceThat iswhy this
study is so fascinating and paradoxically
impossible. "Is impossible to teach to the sun the
art of shine, you just look at it as well as you can
admire the human soul. What it can be done
instead is to remove the haze, the clouds that
prevent us from seeing the sun."

Our daily attitudes cover up fl suffocate the
wonder, the amazement. The clown is the return
to the origin, to marvel.

The clown is the mosinaked and essential part of
each of us, it belongs to us from birth, when we



learn to know the world around us by touching it,
smelling it, imiating it. In this way we learrio talk,
to walk, to eat, to live. Untl then growing
superstructures and defences, cultural heritage
and professional roles take us away from this
"world ofall".

It is enough to remove the old upholstery of our
certainties. Thus, appears fragility, being lost,
starting points to return to being curious and
welcoming and extremely conmunicative.

Every person has a clown within, whose
characteristics can be sought and developed
through a path that starts from knowledge and
self-awareness, through appropriate techniques.
This research takes place thanks to the
development of the body's potential, of its
emotions, in the constant relationship with the
deep self, with the surrounding reality and the
others.

This trainingmethodology is based on thegame
because the game is an innate form of
communication and learning that is part of us
since birth and succeeds in overcoming both
generational and cultural barriers. The game
allows the subject to enter the reality from
‘another sde', to reach a dimension that does not
distance itself from life but allows it to be
approached with different &nguages, schemes,
and dynamics.

Overcome the reality, with its superstructures, its
defences, through the fantasy and the creativity
to find a new authentic reality, within and outside
of ourselves. This iclown!

Aims

In accordance with the aim ofthe project, the
main goal of this method is to explore, through the
tools of the clown, possible ways of
communication, beyond words, between dferent
communities, overcoming linguistic  and
communicative difficulties.

Our aim is to uasnewforinofwn ®s prl)d S bﬂ%

communication, of artistic and intercultural
mediation, as a communicativegeducational,and
therapeutic tool. A new interactive non verbal
communication.

Specifically, the main objective is to acquire,
through the clown methodology, some on-

verbal communication techniques based on body
language and emotional communication.

To achieve thisgoal, we work on the relationship
through the eyes and proxemics, on the
awareness of the communicativeness of our body
and on pantomime, as well as orsome theatrical
language techniques such as the grammelot.

Skillsand competence s
acquired

Nonverbalcommunicationtools
Eyescommunication

Clowning

= =4 -4 -

Understanding in whichway people act their
feeling

Confidence with yourbody expression
Communication withvulnerable
people

Acceptation

Overcome stress

Positive thinking

Vulnerability of theclown
Attention to emotions
Emotionalsettings

Build up relationships tostrangers
Hospitality

Active Listening to theothers
Body languagetools

Building confidence

= =4 4 -4 -4 -4 A -8 -8 -4 -2 -2 -2 -2 -2

Clown messages,therapy, and history

Why this methodology
useful for
marginalized learner

In general, we can say that art is able to brak
down psycho-physical, ideological and cultural
barriers, approaching individuals and peoples,
preparing the way for an authentic dialogue.
Beauty is a shared language, it increases the



awareness of a common identity,a necessary
premise of peaceful coaistence.

The art- it is said from many parts- facilitates the

dialogue, educates to the peace, promotes the
mutual acquaintance between the peoples: it
seems to constitute a free zone, a universal
language that can urte all the men. The artists
seem t recognize each other and immediately
understand each other despite the cultural and
linguistic distances and also the public appears to
be well disposed towards this world art: as the
49th Venice Biennial was entitledart today turns

to the "audience ofhumanity".

In this "artistic" space takes place the clown. As
well said by one of the participants in the training
held in Italy for the More Than Words project, "the
clown is radical. In a space of violence and
despair, the Clown makes the outrageous
gesture of spontaneous joy. In the space of pain,
suspicion and distrust, the Clown offers
vulnerability and empathy, the healing contact of
the compassionate and uninterrupted gaze. The
Clown can be the face of welcome, itan be the
bridge between people.”

Training

The clown lives in the relationship with the other,
where the other is anything, not just human, that
surrounds him. Andso, he transforms himself and
reality to learn to know it, just like a child does in
the first years oflife.

The pedagogy of the clown is based on some
fundamental principles, based on a holistic
approach to the relationship: Mind, Body, Heart
and Spirit must align in the encounter with the
other. In other words, in the encounter with the
other, we must learn to listen and dt

communicat e t he ~ Ol os °, al
and represent us.In this way the communication
rises to a much higher level.

The work is therefore all based on the relationship
and is divided mainly into two main topics: self
relationship (discovery ofthe clown within) and
relationship with the other (communication and
expression).

The principles underlying the clown relationship
followed during the training are:

1. Accept everything, do not reject anything -
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welcoming does not mean that everything we
encounter should please us. Our task is to give
trust, listening, attention. It takes courage to do
this. We were conceived innately curious and
welcoming.

Bring all of yourselfin the encounter with the
other: - every emotion, joy, fear, anger,
happiness your every pain and your every love,
your strength and your fragility, your dense
presence

Do not wait: - in the wait we are full of
expectations, in the waiting we lose sight of what
the present has to offer us. Stay in the here and
now.

Find a pointof peace during the activity: - find in
the meeting that space inside you where you let
your anxiety rest, your fears. Learn to listen and
observe before acting. Cultivate a mind that does
not know knowing is more intimate. Let goof
preconceived ideas, alvays listen, and observe
with new eyes, free from predetermined
objectives, expectations.

Needs (technical,
logistical, pedagogic)

This is an experiential learning method, based on
theatrical exercises and body language. Are
required comfortable clothesand the possibility of

working without shoes.

It is important to have enough space to work
moving in the space (at least 50mq per 25
participants). It is also important that this space is
protected from rumours and extraneous looks.

Several materials ae required: you can find
$pecific material gegyested fopeac) gxercise in
the toolkit. It is also requested to have the
possibility to spread music and video.

In order of a good pedagogic approach is
important to imitate the class to naximum 30
participants (even number is better).

Recommendations

To work on clowning, with this methodology, is to
work on the world of fragility and emotions. It is
therefore important to avoid any improvisation



and to make sure that the person in charge of the
process is a competent trainer with the right
knowledge ard ability to manage any possible
emotional reaction of the participants. It is also
important to pay proper attention to each
participant and therefore limit the number of
participants based on their ability tomanage
small or largegroups.

Useful links
books, videos)

(website,

http://www.parada.it Parada Foundation

http://www.cwb-international.org/ Clown

without Borders

https://youtu.be/cHZ mGI9A5gC | own i

Kabul

Programme

Agenda Clown Training module - More than Words

TIME
9.30 - 10.00

10.00 - 10.30

43

Free Time
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http://www.parada.it/
http://www.cwb-international.org/
https://youtu.be/cHZ_mGl9A5g

Reflections from the learners

" Every exercise wakswelvery interesting

prepared. | liked a lot the research of within

animal and theday performing clown in Matera

on the street. I don®t want to change nothing
about the training.?

I pl an to communicate my experience teaching
in some moments withnonverbalcommunication

and method, with some exercises about

relationship with students®

| wi || organi ze -artismceeti ng with friends
community, to spread what | learnt. | want to

include some clown activity in meetings with

refugees. ®

1 wi |1t r-walk foupersonahgrowiag r e et
and | will use in different context groups some
methodsweg et . °

" There is always sun behind the <c¢louds. Thank
you very much for the deep intense experience.?”®

| wi lotlofthis expekien@e and put it into my
network (social and personal). | will also use
learned methodsin my own work, especally while
teaching workshop and workingin project, but
alsoin my daily life interactingwittp e o p | e . °

You®re doing werdAndyouan@ortant w
inspiring a lot, at least you left an impact ome . °

Pre and post self -assessment

Is di cult and probably not so right to synthesize
the values of increasing from pre to post
evaluation, because therewere very different
starting points about the participants. The area
with the highest increase was the nonverbal
method area. Anyway, each area underlined an
improvement: high improvement when the
starting point was in a low level and little
improvement when the starting point was already
in a high level. Almost each participant had
specified the skills acquired in these areas.
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Dance and Body Movement
Training In Cserkeszolo by
IKTE

Main activities

We intended to create a program that make#
possible to experience different ways of non
verbal work and the integration of all channels
of perception using a colourful toolset of
authentic expression. The whole process
moves from body awareness through the
discovery of own movements, sensations, and
feelings towards the various ways of self
expression andcommunication.

Besides movement and dance we wrk with
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visual art techniques (drawing, painting,
making montage/collage etc.), rhythmand
voice, creative writing. Parallel we will reflect,
share, and discussprofessional perspectives of
the methodology to facilitate a professional
development and undestanding next to the
personalexperiences.

Aims and objectives

Our approach is humanistic, accepting,
offering a holding environment and a process
oriented approach with awareness of group



dynamics. Getting acquainted and
experimenting with the differen artistic
modalities in a free and relaxed manner makes
it easier to experience our way of expressing
ourselves,learning from the world around and
communicate. Getting experience in different
creative activities can play an important role in
finding your resources for a longterm
recreation, for personal and professioal
renewal.

During the training we focused on following
topics:

1 How does it affect us and our personal
space if we get into new surroundings?

1 Howto meet each other in a space of free

expression,howto stand up foryourself?

I How is a group born out of many individuals
with its unique atmosphere and dynamics?
How does trust evolve, so that dialogues
start, and co-operation becomes possible?

1 Howdoes diversityaffectus, which part of
our identity is weakened, and which one
strengthens by existing in a commorplace?

1 Howcan we integrateinto a community?
These questions are essential if we get into a

new country, into a new culture, but they might
be relevant in less extreme situations, in

everyday life, as well.

Body movement |Body movement [Body movement |Body movement
and expressive |and expressive [and expressive [and expressive
artistic  group |artistic ~ group |artistic  group |artistic  group
Introduction exercises exercises exercises exercises Main
Main topic: Main topic: Main topic: topic:
Dialogue Co-operation Identity Integration
9.30-
Break
13.00
Body movement
and expressive
artistic  group
exercises Main |Dialogue Co-operation |ldentity Integration
Participants' |topic:
arrival to Encounter
Cserkesz6l6 Departurej
Lunch Travel
Encounter Dialogue Reflections Identity Evaluation
14.30-
Break
17.30
Encounter Dialogue Identity
20.00 21.00
Intercultural Evening activity
Gathering
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Main themes of the workshop

1 non-verbal communication selfexpression
1 creativity

1 youinarelationship,youinagroup

1

personal space2 common space,borders

 trust, confidence
1 identity

These topics relate to each other, cannot be
strictly separated, we focus on one or

another each day, but of course they are
present during the wholetraining.

Reflections from the learners

What was the exercise / theme that
you liked the most?

| | i kuddihg of drystal, making collage
with differentstories, making mandala from our
objects. °

Crystaldance - wonderful.l do really value the
second reflective sessionwhere we got a fuller
chanceto explorethemethodology. °

1 enjoyed to extend my repertoire on
movement exercises and | was thrilled to geto
know such amazing, in depth creativity
techniques in general all the exercises about
expression in couple trough the body
movements resistance, supporting, mirroring
and contact. °

~ T Hvirror exercises, line exa&cise both. Useful
to adapt for groups | work with Mirror-exercise,

Tribalexercise, Paint in the big circle and switch
paintings. °

“The crystal exercise becauseeverybody was
connected. Also, the exercisewhenwe worked
in pairs and hadto react on the weight and
pressure of the other person?

“The exercise with the touch and back that

improve my body awareness through the

discovery of own movements, sensation, and
feelings towards the various ways of self

expressionand communication °

a7

| | hekomed in touple with the scarf.
Becauseisthe onlyone that let me feel real in
relation with another body expression °

Is there something that you would
have changed?

"1 appreciated theself-experiential approach.
To apply outside this training,l have wished
more instructions to do so. (this aspect was
integrated, after participants requestedit.). °

1 know that it's complicated, but we could have
gotten ourselves a bit into the"instructors Role"
(not only as "hiddenleaders") °

1 would put more physical work, more
dynamic, use first good warming up for the
body with someexplanationabout how to do it.
move intensity and move challenges. °

“I'd like to change the connection and link
between the activities, make them clearer, the
time of the break so amot to stop the dynamics
of the process.®

“1'd like to have more connectionghrough the
exercises, above all between pictures and
movementand more time fordebriefing °

"1 would put nore imagination and drama and
be aware of the story building for thewhole
process. °

“To do a picture (physically) togethers (hH of



all group) It was not clean (or me, what are we
doing, why... It was pleasant, as a play, and to
decide, imaginewhich kind of natural picture as
well do. °

Follow-Up

“As soon as | work ingroups and the people
within the group needs to beconnected, | will try
to apply the exercises | have learnedere.®

~As this method put the emphasis on bodily
expression and movement, many times very
intense feeling and problems suaceintheform

of physical reactions or regressive state. The
therapist needs to be able to stay in the

background, so | want to improve my

education. °

1 can imagineincorporating some exercise into
my work with children like a break with
movement & music of to introduce some
topics, to give them a possibility to reflect their
body feelings °

| want to explain to my dance trainer my
experience to try with themto use some
exercisein our dance group in order to let the
group more available also for people with
specialneeds. °

"1 would like to practice with the choir I'm
directing (in nowodwor), the exercise of the
warming up (each participant doing his own
morning stretching asother movement and
everyonen repeating °

| w ancauragecefugeesto usetheir body,
pay attention to their nonverbal
communication °

"1 will lse painting methods for publications
which represent a working group of several
organisation. Apply in workshops.

“We plan to build smalltraining in a refugee
place for women. Tochoose new exercisesand
to buildon them oneourtraining.®
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Collaborative Synergy
Workshop In Luxemburg by

the More Than Words
Consortium

By Haythem Kamel

The More Than Words training in Luxembourg
was more meant to be a trainindaboratory where
the essential exercises for the More Than Words
Toolkit from all the earlier trainings should be
extracted, selected, and fused together. This
week therefole was divided into specific themes
and special framing questions were developed
earlier during a preparation meetingn London to
structure the training.
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Structure of the training:

DAY 1 - NEEDS

How do you come to an understanding of the
needs of a culturally and linguistically diverse
group of participants?

How do you gather informatn about the group
you are working with? How do you avoid



misunderstanding of policies and contexts
relating to migration?

Who are the Exercises for? How do thexercises
meet their needs?

DAY 2 - LANGUAGE

How do you lead a training session when you do
not speak the same languages as the
participants?

Should we use fewer words when leading these
workshops? How do we use no words when
working withmarginalized groups? Are messages
stronger non- verbally?

Can nonverbal communication training lead to
the development of language skills? What is the
relationship between the dierent nonverbal
methods?

DAY 3 - THE GROUP

How can we create a welcoming &mosphere
when people do not share a common language?
How do you deal with group dynamics?

How do you enable human contact to create art
while being sensitive to cultural and emotional
issues? How do you keep everybody safe while
reaching artistic goals?

DAY 4 - CULTURE

How do you make western methodologies
accessible for people from othecultures?

How do you conrect and combine di erent
methodologies into an e ective training course?
How can we develop the exercises across the art
forms and sectors?

How do you ensure that people use the training
module?

DAY 5 - SUMMATIVE QUESTIONS

How do participants become membes of a new
community? What is empowerment and how can
it happen?

DAY 6 0 REFLECTIONS

The last day was intended for Reflection,
Evaluation, and any necessary revisiting of
material.

The participants were divided int o five groups to
work each day on theframing questions to find
suitable exercises from the past trainings and
morph them into new composé exercises which
were selected for the MORE THAN WORDS
training module and toolkit (chapter 3).

Reflections from the learners

What skills have you acquired?

“New tools to work withnonverbal method and
also new knowledge about vulnerable and
marginalized peoplecontext. °

~ Ho w cambine different perspectives to
express things in exercises in which words weo
not need. °

T i mpmyonere derbal but also verbal
speaking a foreign language, communication
skills. °

T | e dot: hwertkingan group, working with
non-verbal methods, how to plan the training,
how to express myself in different ways, | learn

languages, a lot of inspiations for my dhily work,

| exchanged a lot of experiences, it was so warm
and friendly atmosphere andl met so beautiful
people. °

T | e artistic ef@ms in creating training
methodologies °

~ T o u saive laryguagesin an activity rather
than shared languages. - using nonverbal
instruction methods. - during activities with the
aim of being after to provide norverbal
instructions. °



What did you like the most?

“Choosing an artistic, appropriate to response to
a picture. all team join itcreate the previous Dam
create sense of creativity through Development
and collaboration °

"1 liked the topic of group dynamics best because
it is important for every group you work with.
group dynamics are essential forthe outcome
and how participants feel during atraining. °

1 appreciate the nonverbal exercise and
combining the methods °

“The exercise onthe 5th day by the last group
with the postits. It showed an empowering
moment once the participants removed the post
i tw@rsthe stereotype from theitbodies. °

“Working in  small groups, exchanging
experiences. There were so many lovelypeople
sofriendly. °

Is there something that you would have
changed?

~ Rere were moments of time pressure where the
group hadn't finished the exercise but had to
perform it. it left mewith a feeling of unprepared
exposure. °

1 don't appreciate the exercisewhere there's
need to me too much wordsto explain. °

“Maybe change the groups after 2 days tdet new
creativity and new group dynamicsarise. °

~ obuilding of the group,it would have been great
to work on the group level before starting to divide
in subgroups- It would have been great to debrief
about the personal stateof the participants. It is
not so easy to give and to receive feedbacks °
How do you plan to incorporate this
methodology into your work?

1 will apply the approvingn foreclosing work with
young Refugees andhonr e f ugees . °

T wdd Imlethods to intercultural learning
workshops. °
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~ dlon't work in that fieldexactly, but | can imagine
that it influences me inmy work life howl! treat
people and gives me some creativedeas. °

1 will try different methods in my workshops and
projects to createan artistic performance with the
workshop participants °

“ 1 wi ih the thempewdic settings | can apply
some ofthe approaches. °

I will use the insights regarding inclusion as
horizontal aspects- Use some activities in training
practice. °

"1 think projects like this areespecially usefulin

the term of shaping Europeancitizens. It is a way
to meet people and wak with them, which you
usuallywould not meet and work with. Europe is
so richin culture and the project makes it possible
to dive inits diversity. and get new perspectives.
thank you. °

“Please organize more projectdike this one. | felt
included and felt a member of huge family. this
methodology isso useful even for people like me,
who are not trainers not artist, but it was so

important for me to be withyou. °

~ Athis momentl feel we really did whatwe were
able to do in the best way maybe the comments
will come later but the structure of this training
was really good andl think it really works °



Training
modules and

toolKit

by
Krisztina Zsiday-Galgoéczy, Haythem Kamel, LisaHey, Magdalena Kawa, Raffaele Messina
and Michael Walling

oLearn to rest i n the middle of




Foreword

We all find ourselves at a loss for words more
times in our life. Because of joy, sadness or
without any reason we could identify. Being
speechless, we need to find other ways to
express our messages. With a gesture, mimic, or
simply mumbl i nrgds °I.
passing moment, then we continue to chat away
our thoughts, ideas,needs.

But what happens when it is not a brief, but a
lasting time? What can one do when the words
keep on missing to understand, to share, to
express? How can one findhe way to others like
so?

Our team and partnership are built up from
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professionals who are there to help others who do
not speak a common language and who have
issues and stories whee words do not come
easily. During our joint research we shared and
discovered ways how we can build on nofverbal

hUasvuea | rl opporntuhitiesa In the following chapters you will

see what approaches and tools are there when
we are willing to go beyond words. They are
important so that chances for change are not lost
and verbally limited p@ple are not excluded.

Why and how was it
created?

We are aware of the difficulty inherent in training



and educating in intercultural environments
where a common language is incapable of
providing the base for effective communication.
Europe wasandis socially and culturally a diverse
continent. It is increasingly populated by people
whose mother tongue is not the vernacular of the
space in which they live. Europeansand non-
Europears move around and settle down far
away from their bith places. This means that
migration, cultural diversity, social differences
concern every one of us2 the members of the
European Union and professionals working with
these groups and topics.

Even so there is a diversity of experiences
according to the specific contexts in which

different organisations and professionals operate.
What is common is the lack of or limited common
language. So, the primary aim of our project was
to create appropriate profesional educational

tools and training processes forprofessionals

working with marginalised groups (especially, but
not exclusively with refugee and migrant
populations) that have particular difficulties with
the language of the country or community in
which they live. In many cases multicultural,
multilingual groups also face language barriers or
verbal limitations even if they do not have difficult
life experiences.

For trainers, social workers, youth workers,
teachers and others facing such kind of grops
our material can be a supporting instrument,
finding activities offering participation with more
than words.

We Dbuilt on four different norverbal
methodologies practiced by the partners:
Participatory Theatre, Clown, Digital storytelling
and techniques and approach of Integral
Expression and Dance Theapy (later we often
simply refer to this as
the partnership we cooperated closely with
organisations representing individuals and
groups from the targetgroup.

The outcomes syntlesise the differentnonverbal
methods and the feedback and inputs from all the

partners, including the appointed marginalised
groups. The partners ran 5day-long international
trainings with extended professional debates and
discussions on methodological apects. After
leamng from each ot hdays®s
long joint training lab was realised to synthesise
the outcomes into a common understanding. The
present publication records our relevant findings
that we wish to offer for further use.

We recommend our work as a resource for those

who work with groups from different cultures and
for those who work with social and cultural groups
suffering from different forms of exclusion
(migrants, ethnic minorities, people with
disabilities, socially disadvantged peopleetc.).

What can it offer? What
to expect?

The developed methodology aims to break down
cultural and social barriers and to establish good
practices that embrace and celebrate diversity.
The activities and approaches are meant to
enable all partcipants to accesshigh quality and

appropriate training and education, no matter
what their linguistic skills are.

It was fundamental for us to ensure that a wide
circle could benefit from our work, that it could be
used by all those working in the educabnal,

social andcultural fields, engaged in the inclusion
and integration of marginalised groups. For this
reason, we developed the Training Module, an
accessible product that can be used by anyone
with needed professional skills. It is adaptable to
different needs, but h general it is there to train
people who work with social and cultural groups
that have verbal limitations and/or suffer from
different forms of exclusion (migrants, ethnic
minorities, people with disabilities, socially

— pigegvpntaged BePlm6%)e ment o) . 1 n
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The curriculum is based on the norverbal
methods of the partners (participatory theatre,
digital storytelling, clown,body, and movement),
resulting in an innovative educational tool to
empower marginalized groups. The curriculum

P



allows socialy and culturally marginalized adults
and professionals working with them to support
integration, communication and other needed
skills going as far as possible over the linguistic
and intercultural barriers. In addition, they learn
about creative arts, to further extend their
creative skills.

The Training Module offers a stefby-step

procedure with instruction and guidance for non

formal education and training.

Here you find necessary information, concepts,
needs and thoughts behind processes and
principles.

These indude input on modular trainings,
focusing educational work around objectives, or
needed and possible preparatory aspects that
influence our work with this target group. To have
a clear overview on the whole process to guide
the participants ina safe and educative manner,

is a must. Structuring the training on their
emerging needs, evaluating step by step, the
possibility and ability to change and adapt to the
emerging specific situations is not to be
neglected.

You will find information on the necessary
conditions, both from a technical logistical and
from an educational point of view. There are also
important indications and recommendations on
the use of the module with specific target groups,
in particular with vulnerable and marginalized
groups. Having a direct connection with the
Toolkit, more detailed, activityspecific
intercultural and other aspects can be also
considered. In our Toolkit, you will find many tips
that can be implemented in readyto-use
activities.
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Basic consid erations,
fundamentals

While the Toolkit describes activities of the
different methods, the Training Module deals with
the context of how any of these activities should
be approached, planned, and run. We strongly
advise thereaders that they consult boh before
realising any activitieslt is important to know that
this publication cannot replace propereducation
and practice with feedback and professional
reflection.

Working with  marginalised groups, with
vulnerable individuals is demanding. One must
have sufficient knowledge and experience to
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work on this field in a responsible way. We hope
that our publication gives inspirations and ideas
for it.

Selfunderstanding contributes to alle du c a t
work. It is a component that cannot be neglected,
especially when working with marginalised
groups. On the professional level it means that
one is aware of the experiences accumulated by
or along with her work and can reflecton the

reasons and effect of it on herself and the group
as well. Knowing our emotioal, cognitive energy

or other limits and boundaries is essential in not




offering more than we are capable of handling.

This ensures not only our welbeing but also the
trust, reliability, and relatability essential in this
work. Seeking supervision is arexcellent tool to
work on it. Honesty toward oneself is obligatory.

Professional selknowledge does not happen
overnight, it is a lasting and probably never
ending process. We can always inquire ourselves

57

about our personal and professional motivations.

Do | want to run this programme/exercise
because of me (I am good init, it was powerful

when | took part in it, to play my attractive side,
and so on) or is it needed, helping the people |
work with (they are ready emotionally, asked for
it, need to lean something they want, and so on).



What Is a Training Module
and how to use It?

The module is a learning unit consisting of
different blocks. The essence of modular thinking
is that the subject, theflow, and the approach is
fixed. The bbck is part of the module. During one
block multiple exercises can be used, based on
the skills ofthe trainer and the needs of the group.

The components of a module are:
i topic
1 timeframe

1 learning goal
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1
1
1
1
1

information

competence to be developed(skill
+ knowledge + attitude)

expected approach, attitude

recommended practice

Modules are the parts, the puzzle elements of the
whole training programme. They are coherent,
following them through provides the participants
with the intended learning process and the



modul es® pieces become a whole programme this
way.

The modules have heir own, clear purpose and
output throughout the training process and follow
the same learning / development principles as the
training course itself. The order and the buildip,
the flow d the modules is not random, and some
tools and elements are closéy linked to a specific
module.

The trainers and group leaders following the
modules can create their own programme, using
methods that they are comfortable with and
decide on details relaéd to the present group
dynamics and needs.

Using the Training Modile, the trainers decide on

how they want to divide a module into smaller
blocks, and how and what exercises they use in
the specific blocks. It is the freedom and the
obligation of the progamme leaders to make sure
that it fits to their skills and knowldge, while also

considering the needs and abilities of the target

group.
That is why it is important to take into
consideration also indications and

recommendations included in the introdudbn of
the module and the specific activities that can be
found inour publications.

Furthermore, it is important to follow the flow as
indicated in the agenda of the module, respecting
not only the sequence, but also the timing
planned for each session ad exercise.

This does not mean that a training module is a
rigid and unchangeable guide. Based on the
needs of the group it is possible to make some
changes and to adapt the module to deal with
occurring specific situations that the trainers have
to face up. It is a flexible tool, but with clear aims
and structure.
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Procedural, organizational
considerations

Our Training Module is one way to educate
professionals on nonverbal approaches and tools
when working with marginalised people. This
module is based on what we found the most
beneficial after sharing,debating, and evaluating
our work. However, this is oty an option. If you
choose the module to run by yourself please note
that changing the order, or proportion of topics
will affect your aitcomes. Also, if youare not
experienced in this field, we would like to
discourage you from realising this programme.
There are many factors contributing to the
outcomes 2 such as emotional intelligence or
practical knowledge that may seemlike a minor
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modification or seemingly not relevant which is
not discussed ingreat details in our materialsut
are essential for success. Also, there are big
differences between marginalised groupand
marginalised group, soit may be that our module
and activities d not fit the type of issues, people
you work with. Please keep his in mind when
reading, working with our materials. Bear in mind
that you are responsible for what you do, even if
it is based on ouroutcomes.

Our work is free to beused if you mention usas
the source and we do appreciate if you let us
know about it. Feedbacks, comments,



suggestion for development are more than
welcome. You can connect with us here:
info@ikte.hu,info@bordercrossings.org.uk.

If you see yoursdias a well prepared professional
and you want to use our outcomes you will need
to prepare and plan your work. These steps need
to include the knowledge, the reality of your target
group andyour surroundings.

1. Your personal motivation to do this work.

2. The well digested and reflected
understanding of both the Training Module
and the Toolkit.

3. Know your group and their needs, fears,
abilities!

4. Ask them where they want tobe, where they
wantto grow.

5. Interview them in some form to know the
individual not just the general story of a
marginalised group.

6. Know where you want to guide them and be
realistic aboutit!

7. Prepare and be careful about practical
arrangements to have sufficient resources
and avoid unnecessarytriggers.

8. Have a backup personand plan if things go in
an unexpectedway!

9. Reflect on yourbehaviour, actions, feelings,
reaction regularly through the preparation,
programme.

10. If possible, have a supervisor. If not, make
sure that you debref your work in away.

Never forget, that You are in charge of your
programme and people, here we can give you
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only points to consider and directions to go.

When implementing our TrainingModule, we
suggest 2 group leaders and minimum 10
maximum 25 partcipants in the group. If needed
the group can be extended to 30 participants, but
in this case a third group leader is necessary. If
you have over 30 participants, then organise an
additional trairing at a different time! It is crucial
that at least one ofthe group leaders is well
experienced with marginalised groups and
possible training dynamics and occurrences.

Once knowing your group and the team your
specific programme has to be designed follwing
our Training Module description. What activities
you want to do, what methods you are well
experienced and comfortable with at the time
when you work with the group.

Know what kind of tools, gadgets,props, and
materials you need. Possible administrate
matters may be also taken care of (certificate,
visa, accreditation, etc.).

Cultural elements may be a way to gather
casually and learn playfully. We found that people
like to share their culture in an informal way,
through food, dressing up, games, &t. even if this
is not part of the Training Module, you may
consider something along the lines.

Cooperation with us: If you plan running a
programme based on our Training Module, we
ask you to contact us (info@ikte.h,

info@bordercrossings.org.uk). We might help
you with sorre questions, offer support or suggest
practitioners in your area. With your gquestion,
feedback, or only knowing that you use our
materials we can continue our development work.


mailto:info@ikte.hu
mailto:info@bordercrossings.org.uk
mailto:(info@ikte.hu

Target group

Our Training Module addresses two groups of
recipients. Firstly, we invite educators, trainers
working with marginalised groups, from the
required that the participants of our module have
already proper knowledge of educabn or training

work in an intercultural environment.

They should be aware of the challenges and
limitations faced by educators working with
groups of a migrant or othertype of difficult
background, including the language barrier which
makes it imposside to communicate in the
language of the majority or the host country. They
are aware that work based on the language of the
majority group or host country will be very diicult
or even impossible. If the leader is unaware of the
social, cultural, or religious diversity of the group
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migrant community, socially or
excluded or verbally limited. It is

culturally

with which he works, norverbal communication
could be another source of problems. Things
such as interpersonal distance, touch, dressing
and more can rapidly and easily generate
preventable tensions. Lastly, the group leader
must consider any other restrictions when
preparing the programme, suchas problems with
eyesight, hearing, mobility, etc.

The module we prepared is intended as a source
of guided inspiration with specific examples,
however, knowledge of, skills with and
experience in intercultural environments and/or
marginalised groupsare always amust.



We hope that our recommendation on work
ethics in an intercultural environment wilhlso be

of help, you can find them in Chapter 6. The
second group we address with the Training

Module are future participants of the trainings
based on our materials, keeping in mind that
these are likely to be people of different groups
and needs.

The Mre Than Words?”
on marginalised migrant groups. However, we
need to keep in mind that these groups are also
typically composed of people of many different
cultures. Individuals migrate to another country
for variousreasons.

Theirexperiences may be burdened with trauma,
which is why when working with them awarenss
and skills are essential. The group is never
homogeneous: they come from different
countries, have different economic status or
education, not to mention the cultural oreligious
determinants.

In general, the target group of recipients are
people whose position in the host country,
community is worse than that of the majority.

project
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They may be marginalised because of their origin,
gender, religion, culture, lack of educatia or
knowledge of the language of the new country of
residence. Our training is expeted to aid their
integration into the host community and
encourage them to engage in social and cultural
activities. We strive to unleash their potential,
even if their vabal skills or host language level
may impede free communication.

| argely focused



Ethics_ and _moral
considerations

Certainly, general professional considerations are
relevant and should be keptduring this work as
well. Here we wish to point out additional ones
that we find relevant for this type of work.

Below you willfind pointsto consider and follow.

The nature of our work, i.e. working in a
nonverbal, often physical, and emotional field,

requires a particular moral attitude, at times
differing from those used on exclusively verbal
programmes.

When working with marginalised gvups the
situation may become more vulnerable and their
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reactions can differ greatly from those of others
with different life experiences. The group leaders
must be aware and conscious about theseand
plan, maintaining a safe environment from
different perspectives, including their own
behaviours andactions.

General _
recommendations

The group leader should have realistic notions
concerning methodologies, outcomes, levels of
participation, venue, etc. The group leaders shall
rely on their professional bacground while



maintaining our recommendations. The Training
Module offers space to be filled in by their
experiences.

When selecting the participants and organising
the group, special needs may arise. The individual
needs versus the group needs must be
considered. In allcases an individual need should
not prevail over the group needs, blocking others
from benefiting fromthe programme. Vice versa
individual needs, t hat
participation should not be neglected. Decisions
such as working with a smaller sized group or
having an extra team member to support the
person with strong individual needs might works
solution. Whenworking with marginalised groups
it is strongly recommended that the group leaders
have a work culture where professionatiebates,
dialogue, a will to face conflicts openly and
constructively, reciprocal support, professional
focus and plamed, structured work are real part
of their work. Moreover, knowingand maintaining
boundaries and ethicalbehaviourare even more
important than with other groups where work is
verbal, and participants are less/ulnerable.

If someone less experiencedor new to the field
wishes to enter this work, it is highly
recommended that an experienced colleague
works with them. In this way newcomersmay
enter without unnecessary risk factors.

It is advised to have a professional support group
where practising professionals can share,
discuss, further develop their work. For this
purpose, we also advise users of our materials to
contact us.

Training specific
recommendations

Essential participationSometimes participation
can be very challenging forpeople with difficult
past experiences. Still, encouraging them to stay
in the group even while being overwhelmed with
difficult emotions or burdening stries is a priority
a group leader should keep irmind.
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This way they can work with it, using the supprt
of the others and the group leaders. Additionally,
the group leaders also need to consider how they
can support someone outside the training room,
while working with the group.

Behavioural problems (aggression, non

attendance, etc.): It is the obligaton of the

trainers to be able to deal with behavioural

problems in a professional and constructive way.
& néeded Rind PEskidleNtBey cNcOr®St the
partc i pant s® sending org
person to consult or get a clearer picture of the
issue. However, if thebehaviour is threatening

others the trainers should consider sending the
participant away or referringthem to a specialist

(therapist, psychiatry, etc.). Making this decision
should be a process, consulting with colleagues
and, if needed, with external support persons.
Please note, that in caseit happens there is a
need to follow up the event with the gyup and

openly discuss it.

Injuries, accidents: if a participant has an

accidentitis the task of the group leaders to take
care of it, and to seek for a solution outside the
programme. In such cases one of the group
leaders stays with the group, whilelte other goes

with the injured per®on. Itis necessary to see how
the event is affecting the group. They should be
supported in speaking about it openly and
processingit.

Mental health issues: many marginalised
people suffer from some psychological andfo
psychiatric issues that might hae an effect on the
programme. It is important to point out that the
group leaders are not there for therapeutic
purposes; even if they are competent in doing so,
and especially if they arenot educated in the field.
With preparatory steps, interviewing andgetting
to know the participants, it is a topic that can be
addressed. If you know up front that someone is
arriving with a special psychological condition, it
isani mportant <choice to
skills and education if the person is or is not
allowed to take part in a programme like ours.
This decisionmust be made based onclear facts

ani
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and factors, such as the aim of the programme,
the ability of the group leader, the need of the
group and the person®s
board and not being able to hold the personand
the process is more dangerous than declining
their participation.

If any mental or psychological condition surfaces
during the programme it is advisory to initiate a
private discussion. It is highly important that the
human rghts and dignity of the person are
maintained during the discourse.

The aim of the discussionshould be to see
whether the condition allows the participant to
take part in the programme safely or whether
external support is needed. The effect on the
group should be also contemplated. It is very
important that the group leaders should not
exceed ther own capacities, knowledge and

energies. In case of uncertaintyask an external

professional to help you in making decisions.

Confidentiality during the programme it is

important that there is an open, honest, and

trusting atmosphere so that also difiult issues for

the participants can be tackled. To reach this a
climate of trust is indispensable. To develojpnd

maintain this is the job of the group leaderThis

confidentiality should be maintained after the
programme as well. This means that group
members and group leaders should not pass on
any information gained during the programme to
outsiders.

It i s possible to spea
thoughts, but not to share specifics about other
people and what they said or did. Personal
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identities and stories should remain anonymous.

i ss@reo upak ienagd AnPKINE OfemotionBl s :

physical, sexual abuse and misuse of the
participants by the group Ileades is
unacceptable. When working on norverbal level
all kinds of different emotions may be aroused.
Attraction, disgust, fear, adoration, anxiety are
only few of them. It can appear not only in the
participants, but also in the group leaders. It is
their obligation to notice them, reflect on them but
in no situation are they allowed t@ct on them. To
set and maintain such boundaries is fundamental
in non- verbal work.

In addition to this, the backgroundand histories
of participants createan extremely ®nsitive and
often vulnerable field where the group leaders
need to maintain a safe reflection point to turn to.
If needed the group leaders should seek
supervision to work out their parts.

Cultural ethics: There is a need for equality of
cultural status and cultural impositions must be
avoided. Neither the trainer nor a group of
participants should impose their beliefs,
practices, and values on other cultures, just

because they believe that their ideas are superior
to others. Not everyone should conforma the

majority, but all should respect the others.
Cultural blindness might also occur, where
differences are ignored, and one proceeds as

though differences did not exist. The group
leaders must be attentive to it and repeatedly

a bofted dpacO®aNEHR DppSrRinRydd shedup 8ndl
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provide equalchances.

or



General recomr_nendations
when working with
marginalised groups

Working with human beings is never a simple
task. Even the most experienced trainers are
faced with ethical and personal challenges
throughout this difficult task. This is due to the
mult- dimensioral and the livedthrough

experiences of every individual
person/participant, who will react in different
ways Working with human beings is never a
simple task. Even the most experienced triaers

are faced with ethical and personal challenges
throughout this difficult task. This is due to the
multi-dimensional and the lived through

experiences of every individual
person/participant, who will react in different
ways to certain statements oro the tone in voice.

In order to carry out ethical, empowering tranings
while simultaneously ensuring a safe and



welcoming work atmosphere it is vital for trainers
to be sensitive about certain criteria and to take
several recommendations into considerabn
when wor ki ng w imarginalizead
groups?”°.

Some of these criteria and recommendations
shall be listed in the following paragraphs. Many
more criteria and recommendations exist, but
these were the factors listed as most important by
individuak who themselves come from differing
marginalised groups:

Create a respective relationship
and environment with the
participant

More often than not, participants in trainings are
merely seen as target
certain projects. The teatment of participants
should be conductedbased on R E SCPTElt is
therefore vital for you as the conducting trainer
not to treat participants- who most likely hold a
different societal position (e.g. gender, less
income, new to the country etc.) as problematic
objects but to address themas subjects, who
lead multi- dimensional lives laughing, crying,

celebrating, grieving and hoping, just like
yourself.
In an attempt to recogni se part.i

situations, show real interest and understanding
of how various social constructions and political
factors have forced them into a position of
marginalisation.

This approach aims to place the needs and
wellbeing of the participans at the centre of the
training, creating an atmosphere in which
participants can be treated as equals. Some of
the techniques in the Training Module serve to
generate debate around the structural factors
t hat may have <contributed
marginalised status and can help them to
understand their position in political tems. This
can be immensely beneficial, ast helps them to
see that they are not themselves to blame for the
challenges they face. It can also serve to
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generate greater awarenes among the wider
group, including group leaders, which can in turn
shift perceptions and lead towards progressive

c a lcHaregel

When starting new workshops or trainings with
groups it is important to allow sufficient time to
build rapport with participants, egecially young
participants. This is vital if you wish to develop
their confidence and encourage active
participation from them. It is of the utmost
importance to show respect for all participants
involved in the trainingby taking their viewsand
issues eriously.

When working with certain people(e.g. those who
were forced to leavetheir homes due to violence
or oppression) it is very important to acquire

g r o uspree knpwledgetpithe gontemperaryrsituatignein

the country and so avoid presenting certain
images tha can trigger traumatic memories or
shock.

Critical self - reflection is a key

Working with people from marginalised groups
does not only require an attempt to understand
their circumstances. In order to be arallytowards
the participants in the group requires yourown
critical reflection on your societal position and
pr?vi'legegtﬂa% come along with this position. To
reflect on your own privileges enables you to be
aware of prejudices and stereotypes that exist
about the participants and their cultures or
backgrounds.

This critical selfreflection should support you to
avoid faling into an oppressive, patronising

position and from reproducing certain power
relationswithin the training or workshop. Being an
ally is a constant work in progress. It takes time
to understand your own privilegesand to change

eve'h %he rtnostemurpdgn(re adbncslinpy%unr tOV\S/n

everydaylife.

Pay attention to what you say and how you say it.
Many people attempt to avoid generalisations
and stereotypes, but there are still many who are

of



guilty of using language that causes offence. If “"International Year for
you are not using your mothertongue and need Il ndia to numerous gl obal
to rely on a language that you do not know so programmes “dmersibnal sociah process
well, this may need even more attention. Even if has been recpgn!sed as a tool necessary o

) ) empower marginalised groups by providing them
you do not realise thls,_the common usage_of with equal oppotunities and also gaining control
words |ike gay°®° or Crazyover théir &A Spblifichl,P Socid¥ larkdYe&dnbnfich S

or people are exclusionary, derogatory, and

offensive. It is bestto think about what certain
words mean for other people and understand
whether they negatively impact people coming
from a marginalised group.

A furthervital task is to show your intolerance for
intolerance. Should people in your workkop use
equally demeaning language, it is important to
point this out. This can be done in a neutral
dialogue with the person using such language, by
explaining the genealogy of the word and the
affect it can have on people.

Something many people struggle with, even
those with the best intentions, is the will taccept
correction. Every person can make mistakes or
have misunderstandings of people from differing
backgrounds. If someone points these errors out
to you, especially if you are a trainer workingyith
marginalised groups, you should be ready to
learn from that experience and not react in sheer
defensiveness

Empowerment

We recommend that the work should focus on
Empowerment, because marginalised groups often

assume or are allocated unequal positins and
statuses in societies across the world

Since the early 2000s the term has been gaining

ground as a global phenomenon. Fom the
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strengths.

Empowerment is at once a process ad a goal. If
participants are to become empowered as citizens,
then they need to be empowered within the training
process itself.

This means that the exercises used, and thevay
they are led, should serve to emphasise the
contributions and creativity of the participants
themselves, and NOT to demonstrate the expertise
of the trainers. Work with marginalised groups needs
to recognise that their specific viewpoint is not one
that is often heard in mainstream discourse, and so
should honour and privilege tleir contributions,
acknowledging the genuinely innovative aspects of
their work.

In the longer term, this approach serves to geerate
confidence and a sense of selwvorth, which will
enable the empowered participants to become more
active and valued citzens. One of many important
factors to ensure an empowerment process in
trainings is that one or more trainers conducting the
training has asimilar background to the participants
of the group.

Exposure to such a trainer can inspire and give hope

to those participating in the training that they too can
reach a desired goal. Seeing a representation of
one®s own cul talready empoweked n g
position can greatly influence how one thinks, feels,
and behaves, all which is ultimately related to the
construct of identity and vital for breaking the
perpetuated picture of people who hold power.

w



Fundamental
methodological and
attitudinal requirements

Working with a diverse group of participants, with
different  linguistic competencies, cultural
backgrounds, and a sensitive situation requires a
clear understanding of the actionsmethods, and
attitudes on the part of the trainer. The success
of the chosen method depends on understanding
t he gr oup Gsed emnswiegd effective
communication - even if lacking a common
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language. Considering the following elements
can contribute to this process.

1. Know the group well

Working with marginalised groups, refugees and
migrants requires a higher level of sensitivity,
depending both on the backgroum of the



participants, and on how they are going to
interact with one another. More factors will affect
their interaction and communication both among

themselves and with the trainers. Different
backgrounds can influence understanding and
meaning. As a resllt, some activities may not be
clear for them and linguistic barriers may hinder
their interaction or communication. So, situatins

that could usually be clarified in a few words may
remain unresolved and/or require more attention.

The following informatin can be helpful to work
with the group and foresee certain issues or
dynamics:

1 What are the backgrounds of the participants
(if possible)?

9 Isitanew group or have some of them or all
worked or met together before?

1 Who can work better with whom?

1 Is there someone who can help overcome
linguistic barriers for others?

Please note that the abovementioned elements

are not there toput people in boxes, but rather to

map possibilities.

People are different. Even patrticipants from the
same specific background nay react, feel, think,

or express themselves differently.

Confidentiality can be an issue for some of the
participants. It canbe that they will not be willing
to share in writing / prior to the course / openly
important, sensitive information about
themselves. In that case it will not be possible to
get to know their background and detailed
personal information. In all cases, butin this
situation especially, it is important to listen to
them carefully, to watch how they behave and
move around the space aml others, to pay
attention to their voices. Their reactionsand
behaviour might give you signalsaand be the key
concerning how to work withthem.

When working with a marginalised group the
trainers should have special consideration for
their security, andthe security of their families. At
times sharing information ophotos of them with
the outside world, in social media or otherwise
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might create problems.

Check with the group and the individuals while
they are participating in the programme, and
even if they allow you to use (for example)
pictures of them, show themthe images before
publishing them, as details that you are not aware
of might matter. Confidentiality is particularly
important  before, during and after the
programme.

2. Support the group to kn ow
each other well

It is important to work on team building and ice
breaking and to facilitate the process of getting to
know each other. It is crucial for any group to
develop peer to peer communication, and a good
overall working ambiance. With margin&éed
groups this might take more effort and time.
Fitting the pace of the group is essential. Selected
activates should allow the participants to open up
in a manner and tempo that is comfortable for
them.

It might happen that some of the participants
have a conflicting backgound with others. Be

prepared to make sure that the situation and/or
any conflicts will not pollute the working
environment in the training. Especially in the early
stages of the training will you need to find smart
ways to enable allto participate and b stay in the

programme, even if there is tension. Later, when
the group is formed, this can contribute to and
enrich the discussions, and bring fruitfubutputs.

Group distribution is essential for the success of
the training; enrichirg peer to peer learring or
leading to inadequate outcomes. The trainers
need to walk the fine line of mixing diverse
individualities,backgrounds, and behavioursand
to ensure that everyone is still okay to take part in
the programme.

Stretching is enrichihg, but panic is especially
unwanted in these groups.



3. Emotional Intelligence

Human beings are fragile. Be cautious with the
sensitive past experiences of the participants.
Avoid triggering traumatic memories and be
ready and know how to deal with themfisuch a

situation emerges.

4. Respect, Acceptance

Some of the participants might have visible or
invisible physical injuries or disabilities. The
trainer must consider this while designing the
activity. No one should be excluded because of
their level of ability.

Treat all participants equally. Keep this in mind
while designing and running the activities. There
will be participants with whom you may feel more
connected, and some to whom you face
chall enges in relati
with these emeging feelings and thoughts
without acting them out. Each and every
participant has the same right and possibility to
take part, and the trainer must provide it for them.
provide it for them.

5. Cultural sensitivities

When designing the activities, tk trainer should

consider cultural aspects and differences
regarding body language and nonverbal

communication. There are some sensitive
components that can occur during the activity
and may affect the flow and the outcomes of the
programme. Such as:

a. Eye Contact

9 Direct eye contact is not accepted and easy
in all cultures. Considering thébackground of
the participants, for one it might come easily,
while for others it might be threateningor
come across as disrespectful. Certainly, be
prepared that lookingdirectly into the eye of
another might be not comfortable for some
participants.

9 Direct eye contact differs from one culture to
another, some might look directly into the eye
while others may avoid eye contact. Both are

ng.
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just a representation of their culiral context.
It is important to make sure that these
differences are not a barrier but somethingo
build on anddiscuss.

b. Body language and gestures

1 Gestures also might have different meaning in
different cultures. It is important that the
trainer takes tis it into consideration as it
might give mixed messages especially in a
situation oflinguistic barriers.

1 Expressive body language accompanying
activities and presentations can make the
message clear and easy to understand. The
trainer can mimic a lot ofinformation, so it is
good to prepare in this way aswell.

1 The evolution of the traine ®s - verdal
communication, including gesture must be
logical and step by step, not to create

eonfusfoll dhd rhidednesidyds®s 1 ob

c. Physical contact

Some people might not acept direct physical

contact with other participants: the trainer need
to build this up. It isimportant to make sure that

participants can decide to accept or to refuse any
kind of physical contact. Offering a seiflirected

process (saying yes or no), abng with gradual

development of physical contact and touch, can
help to move from an uncomfortable situation
towards learning. It is recommended to undertake
activities involving physical contact later in the
training, after a wellestablished working grou is

built.

d. Gender

Gender roles can be perceived differently in
different cultures. The trainer should consider the
gender concepts of the participants and work
with this towards the goal of the training. This can
be a key both in the relation towards therainer

and in theinteraction among participants. Instead
of neglecting or avoiding these issues tackling
themandfacing them in a gentle manner can lead
to achieving the training aims. It can also enable
participants to understand the specific cultural
nature of their ownviews, and those of others,



empowering them as critical thinkers. Trainers
should be aware of how their own gendemay be
perceived by participants and be prepared for
how this may affect theirstatus.

e. Sensitivity

Working with a margindised group, the trainer
should be aware of different issues in relation to
the cultural and/or political contexts of the target
group. For example, some wordsgolours, music,
or songs could raise political or cultural
assumptionsamong the participants that must be
addressed.

6. Tips for work & Technicalities

There are important procedural issues that must
be taken care of in order toachieve the intended
learning outcomes. These are valid for all
trainings, but are especially significant when
using nonverbd communicationmethods:

a. Concrete and coherent structure

The sessionsand blocks of activity must have
a planned structure The activities should not
follow each other in an aghoc manner but

should have a structured flow. The trainers
need to makesure that the elements are well

connected and result in a coherent process.
This makes the programme more accessible
for marginalsed groups, supporting them in

trusting the process.

9 Designing a concrete and coherent structure
will also facilitate the participatin as it is more
easily understood and followed by the
participants.

b. Connection between the activities

9 Itis possible to have multiple activities in one
session, but it is important to have
connections betweenthem.

1 It will make the message clear and firnand
wi || enhance t he
process.
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c. Time management

Working in a multilingual context, using non
verbal methods will need longer time span than
using one shared spoken language. The trainer
needs to make sure that the allocated time §tthe
gr oup®s and ésedfficient to run the
designed programme.

d. Activities explanation

i Take enough time to explainthe activity,
ensuring that it is clear for all from the
beginning. This way the trainer can avoid
confusion or losing time just to cléfy a step
while already running theactivity.

9 Clarifications and further inputs in the middle
of the activity might interrupt the participation
and the learning process ofthe participants.

e. Simplicity and misguidance

Keep it simple. There is no need for
complications especially when there are
language barriers. Focused communication
(verbal, nonverbal) in a simple way is a key.
There is no need for unnecessary messages
or clarifications while running the activity.

1 Avoid misguidance while describing an
activity, or any of its steps. It is recommended
to use fewer words to make the message
clear and not to guide the participants to
somethingelse.

f. Creativity

The trainers should make efforts to create
something suitable for the specific group. It
includes fitting activities to the exact context and
needs of participants, requiring creativity from the
trainer.

part igg: 'Er?gggﬁntg 33%60'[3' earning

In general, participants have different learning
styles, and itis important to engage everybody in
the action. When offering diffeent activities
through the programme, there should be
something fitting foreveryone.



These have a positive effect on peer to peer
learning as well. Engaging participation makes
the participants feel that they are part of one
group, that they belong to ths place andactivity.

h. Using music

No translation is needed when listening, dancing
to music. When using music, the best is if there
are no words in it or that the used language is
unknown for all. Rely on the melodyand the
message will be clear and the déct will be
remarkable.

This can encourage creativity from the
participants and can help support the learning
outcome.

I. Using drawing and art

1 The trainer needs to emphasize thait is not
about aesthetic results, that the participants
can make it as simpé as theywant.

T Not al | the participants® competencies ar
eqgual, at the same time using drawings and
art can allow participants to express
themselves with no or fewer words.

1 It is also recommended to work in small
groups and encourage the participants to
create together.

J. Theatre and role playing:

A Using experiential learning approaches in
general is recommended, buitis important to
understand the possible effects. When using
roles or theatre it is important to choose the
situation and roles, characters carefully.
Knowing how to run the activity from the
beginning to the end, besides being sure how
to get the participants out safely from the role
they are assigned to play are essential.

A While running the role play activityit is
important to avoid creation of traumas or
negative emotions among theparticipants.
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Training Schedule

MORE THAN WORDS training module for professionals working with verbally lirditaarginalised groups

Arrival day Day 1 NEEDS Day 2 Day 3 THE Day 4 CULTURE Day 5
LANGUAGE GROUP CONCLUSIONS
Arriving to the The needs of a Leading a Creating a Western Ways of
venue culturally and group without |welcoming methodologies  |empowerment
linguistically a shared atmospher |and participants
diverse group language e for non+ from other
verbal cultures
programme
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Knowing your The role of Group Effective The use of the
group words and dynamics connections Training
messages in and Module
non-verbal combination of
context different
methodologies
Lunch Break
Accommaodating Ways outfrom Non-verbal The role of Exercises Evaluation and
the space misunderstanding |communicatio human bridging the art reflection
S n and skill contact forms and
development during art sectors
processes
with
sensitive
cultural and
emotional
issues
Get to know Matching Exploring the Safety Becoming a Closing the
each other exercises and relationship measures member of a group
the needs of between the and new
the group different non reaching community
verbal goals
methods
Introduction to Reflection time Reflection time | Reflection Reflection time Departures
the programme time
Dinner time
Informal cultural Optional Optional Optional Optional
gathering informal time: informal time: informal informal
singing dance time: time: table
together performance watching games
movie

For the different topics you can find fitting activities in th&oolkit, or you can develop your own, keeping in
mind the guidelines outlined above.
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The More Than Words
Training Structure

The MORE THANWORDS Toolkit is a collection of
Exercises which can be used in community settings
with groups of people who have a limited
understanding of the main language of the place
where they live. The exercises offer innovative ways
for people to express themselve, beyond the
constraints of language.

The first sections of the Toolkit are based on the
trainings offered by some of the partners in their own
disciplines during the first two years of the MORE
THAN WORDS project: Participatonf heatre, Digital
Storyteling, Clown and Integral Expression and
Dance Therapy.

In each case, the exercises offered in the training
weeks have been subject to evaluation by
participants, including those from the partners whose
focus is more on migrantcommunities than on the

methodologies themselves. In this way, this Toolkit
has emerged as a set of recommended approaches
from the project as a whole.

The second part of the Toolkit derives from the
Synthesis Training which the partners undertook in
Luxembourg in October 2019. This crucial week
brought together trainers and participants who had

followed the progress of the project and were so able
to draw off a broad range of potential approaches for
working with the target communities.
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The Steering Canmittee had already agreed a set of
framing questions, which were usedo structure the

accessible for people from otherccultures?

How do you connet and combine different
methodologies into an effective trainingourse?

week:

How can we develop theexercises?

D AY 1 . N E E D S 9 across the art forms andsectors?

T

_ How do you ensure that people use the Training
How do you come to an understanding of the Module?

needs of a culturally and linguistically diverse
group of participants?

How do you gather information abut the group DAY 5 - SUMMATIVE
you are working with? U ESTl O N S
How do you avoid misunderstanding of policies Q

and contexts relating to migration? 1 How do participants become menbers of a new

. community?
Who are the Exercises for? ty

How do the Exercises meet their needs? T Whatis empowermentand how can ithappen?

DAY 2 - LANGUAGE On each day of the Synthesis Training week, the

1

partners divided into groups, and each group
developed a workshop in response to the framing
questions of the day. They then led these woshops
with the entire group. This was followed by discussion
Should we use fewer words when leading these and evalation, from which the most effective
workshops? approaches emerged.

How do you lead a training session when you do
not speak the same languages as the
participants?

How do we use no words when working with

marginalised groups? The exception to this was the approach on Day 5,

where the emphasis shifted from an inwardboking

Are messages strongemon-verbally? workshop to an outward looking presentation: on
Can non-verbal communication training lead to this day, each group created a presentation whic
the develgpment of languageskills? could communicate the feelings of target community

_ _ _ _ members to a widerpublic.
What is the relatbnship between the different

non-verbal methods? ) ) _
The Tool kit section MORE

summaries of these workshop plans, which can be

DAY 3 = TH E G ROU P applied ina range of community settings.

T

How can we create a welcoming atmosphere

when people do not share a commoranguage?  As with any Toolkit of this kind, cag should be taken
How do you deal with group dynamics? in the application of these exercises with vulnerable
How do you enable huma contact to create art people and groups. Not every exercise will be
while being sensitive to cultural and emotional suitable for everyone. We have included notes on
issues? How do you keep everybody safe while these considerationsin the Toolkit.

reaching artisticgoals?

DAY 4 - CULTURE

1

How do you make western methodologies

78






The Toolkit

Exercises of Participatory Theatre, Digital Storytelling,
Clown and Integral Expression and Dance Therapy
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Title 1. Circle of emotions

The facilitator gestures for the group to come together in a circle. The facilitator
passes a smile to the person next to them and encourages them to respond to

Description: the smile and pass it on to the next person. When the smile comes back to the
facilitator, they change it into another expression or emotion and the game
continues. As it continues the emotions should get more complex and the
exchanges should last longer.

To encourage a participant to express themselves without words ahn

Aim and learning |cOmmunicate with each other using norverbal communication. The exercise is

outcomes: useful for groups not experienced in theatre to develop confidence to explore
theatre physically.

Any group, particularly
Target_ useful with groups where
Structure: Whole group population: there is no  common
language
Good warmup to use with .
» group for first time as simple to  MinIMunk

Conditions: do and requires no language |[MaXIMUM GIOUP — . 5 ;15 60

skills/prior theatre knowledge ~ [P12€"
; 10-15 mins as a warm up but ;

Duration: can be developed into longer [FAuiPment: None

exercise.

Verbal/nonverbal aspects
to be aware of when
working with language
difficulties:

No language required.

Multicultural aspects to be
aware of:

If any group member wears a full nigab, then they might need reassurance/
encouragement that they can do the exercise still. If a male and female are sat
next to each other they might be reluctant to ma& eye contact which is fine.
The group will find their owrapproach to make the exercise work in a way that
is culturally appropriate.

Development of the
exercise, possible
variations:

The game can develop to pass objects such as chewing gum which is ched
played with and passed around. If working withgroups with limited local
language the game could be developed to teach languageso the group learns
the words for the emotions such as happy/sad/angry etc

Original method:

Theatre
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Title 2. My Name b =

Each participant works individuallyto begin with. They find a movement or
gesture to express each of the following: (B]My name Hs d° k(ei it
Something they like about themselves (iv) Somethinghey d o nli&et about

themselves.These gestures are then shown to the group, with the appropriate
spoken words. The words should be s

Description: they can be translated for thegroup, but they do not have to be. Three
participants are then asked to $and in front of the rest of the group. They begin
by showing their gestures with the language, and keep repeating the sequence,
allowing the gestures to flow into one anotheso that a simple choreography
evolves. The facilitator fades in music, and thegsticipants stopspeakingas this
happens.

To enable participants to engage with the group and to introduce themselves
non-verbally. To demonstrate the potential of gesture in a fun way which is easy

Aim and learning to watch. To overcome theinhibitions some participants may feel regarding

outcomes: physical expression.

The exercise works best
o . in culturally diverse
S \I/\r/mi?r:vlﬁlge\lll\/sﬁotlltﬁaen three at a_tlme, Target_ . groups andis especially
group spectating.  [population: offective when there is
not a single group
language.
e Can be used quite early in a [Minimum
Colitoe theatre workshop process. maximum Up to 30.
group size:
For most groups, around 30 Recorded music.

Duration: minutes. Larger groups take |Equipment: Nothing too fast or
longer. The facilitator needs to strident. Classical
allow enough time for each group Western music works
of three to perform fully - many well, as does minimalist
people only become fully engaged music and Asian music.
after some time

Speciad aspects to be
aware of when working
with vulnerable/
marginalized groups:

The exercise works well with all kinds of participants.

Verbal/nonverbal aspects
to be aware of when

i : The only time when translation is neededis in explaining the exercise.
working with language

RS Participants work in their own language and then without language.
difficulties: The exercise charts a path from the verbal to the nonerbal.
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Multicultural aspects to be
aware of:

The exercise is intended for multicultural groups. Fad#tors may want to point
out how the movements are expressive of the cultural backgrounds contained
in the group (assuming they are!).

Devel_opment of _the Participants could progresstoaggd u et °, v ar yi ng thelyiatéract f
exercise, possible \ith one another.

variations:

Meta-feedback, The experience of people watching is as important as that of the performers.
debriefing: Take note of whatit feels like to watch. Make sure that the comments of

spectators are used in a way that builds theonfidence of the performers.

Original method:

Theatre

Title 3. The Paintings Exercise

Participants work in pairs. They select one person to be blindfolded. The
facilitator gives the sighted person a copy of a painting. The sightedepson must
convey the painting to the blindfolded person WITHOUWORDS.Theycan move
them, touch them, make sounds, etc. When they have finished, they hide the

RESCHENSL painting and take off the partner ®s
pair in turns as the person whowas blindfolded describes the painting to the
group. The person who was not blindfolded blds the painting behind them so
the group can see but their partner cannot. The facilitator can prompt the person
describing the picture with open questions (e.g. £do you have any sense of
c ol our ? thedescriptiomeisncomplete, the facilitator tefl the person to look
at the painting. Allow time for their response. Then swap over, so that everyone
gets a go at both sides.

Aim and learning [The exercise compels people to work notverbally anddraws off a wide range of

outcomes: approaches to communication, which participants may rarely use. It also
demonstrates how effective and detailed such communication can be.

ST Pairs, then he whole [Targetpopulation: Any group
group.

Participants should be
at a stage where the
first inhibitions have | . :
Conditions: passeq - but it can still sl;/lrl(;lll]rslé?;e.mammum Up to 30
| be quite early in the . '
process, as it
encourages fuller
contact between
participants and
develops nonverbal
skills.
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