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The Transfer of the Approach

1. Brief Description of the Project

he Media + project has been a great opportunity for all the professionals of the

Ponce de León Educational Centre, to be able to reflect on their own educational

practice in the work of communication with deaf students and those with other as-

sociated  disabilities,  because in  order  to  work  in  the  project  we have had to  look for

spaces and times of group reflection with all the teachers involved. 

T
The centre already has a long history of methodological experiences in the use of al -

ternative and augmentative communication systems, but this project has allowed us to in-

clude aspects of improvement. 

The project  started in  Octo-

ber  2019,  with  a  first  meeting  in

Paris, attended by the project co-

ordinator,  a  tutor  member  of  the

Pictograms  Committee  and  the

Special  Education  coordinator.

This  first  meeting  set  the  object-

ives of the project and the lines of

action to be taken.

From this moment on, all the information documents of the method have been trans-

lated  and  disseminated  among  all

the professionals of  the educational

stages of infant, primary and special

education. 

In February 2020, we had a first

visit from the team of advisors from

the  Laplane  team  who  informed

themselves  with  the  methodology

used  in  the  different  classrooms of
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the centre and met the children se-

lected by the local team. 

For this purpose, a specific ob-

servation  timetable  was  set  up  so

that  they  could  observe  how  we

work in large groups, small groups,

individual  physiotherapy  and

speech therapy... 

The tutors of the different stu-

dents selected held a meeting with

the  families  to  inform them of  the

start of the project and its main objective, which is to improve their communication. Photo-

graphs were taken and the French team had access to the psycho-paedagogical reports of

the students. 

After a period of joint reflection between the two teams and in order to meet the two

necessary criteria (the students were to be part of the same group and the tutors to stay

with this group during the three years of the project), we decided that the selected group

would be the deaf pupils in the group of three-year-old students and that the same team of

professionals would accompany them throughout the project. 

The French team reviewed the reports of the selected children to get to know them

better and evaluations were started.

In March 2020, work came to a standstill due to social and health situation created by

the Covid pandemic. 

Throughout the pandemic, the team of teachers from the school was working online,

both with the students and with the rest of the team from the partner countries to produce

the evaluation documents. 

Fortunately, we were able to resume face-to-face meetings by October 2021, which

allowed us to put into practice all the agreements that we have been reflecting on during

the pandemic period. 
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In  November  2021,  the

second  international  meeting,  a

three-day  training  took  place  in

Berlin, where, among other things,

we  discussed  the  competency

framework  for  professionals  work-

ing with deaf people.

To  conclude  the  project,  we

will held an international meeting in

May  2022  in  Madrid,  where  we

shared the experiences made dur-

ing the three years as well as the con-

clusions. 

The  methodological  innovations

that have been included in the 5 year

old classroom have been passed on

to the entire teaching staff,  and from

now on small training sessions will be

held, with the help of the guidance de-

partment,  so that  they can be incor-

porated into the school's routines.
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Major Dates of the Project 

● 24 October 2019 : 1st International Meeting in Paris 

● 19 February 2020 : 1st Binational Meeting in Ponce de León

● 30 September 2020 - Online meeting of the project team 

● 13 October 2021 : 2nd Binational Meeting in Ponce de León

● 20 November 2021 : 2nd International Meeting in Berlin 

● 9 February 2022 : 3rd Binational Meeting in Ponce de León

● 24 April 2022 : Meeting of Deaf Specialists in Madrid 

● 10 May 2022 : 4th Binational Meeting in Ponce de León

● 24 May 2022 : 3rd International Meeting in Madrid 
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Personnel of the Ponce de León Educational Centre participating in the project

● Esther Herrero Benito: project coordinator 

● Raquel Juárez Golderos: member of the Pictograms Committee and classroom tutor 

● Charo Malaguilla Esteban: E.B.O. coordinator 

● Mª José Fernández Torres: classroom Tutor 

● Lidia Fernández Lorenzo: speech therapist 

● Amaya Dominguez López-Castro: physiotherapist 

● Almudena García Ruíz: guidance counsellor 

● Mª Jesús Carmona Alcalá: Spanish Sign Language specialist 

● Dolores Gomez Peitado: medical doctor 

● Diana García Gómez: social worker



The Transfer of the Approach

2. The Educational Context

he Ponce de León Educational Centre has been a reference centre for the educa-

tion of deaf people for more than 40 years. In this time, the centre has trans-

formed its methodology, spaces and resources to be able to respond to all the

needs of deaf students and their families in an environment of real inclusion. Its main aim

has been to provide an inclusive bilingual education for deaf and hearing students. The

centre offers two educational strands to its students. The first, general strand, concerns all

educational  levels:  nursery,  primary and secondary school,  as well  as an intermediate

cycle of pre-press techniques and a higher cycle of communicative mediation. The second,

special education strand, offers compulsory basic education for 6-to-18-year-old students,

transition-to-adult-life programmes and professional training. Deaf and hearing people live

and learn together at the centre, sharing two languages, the Spanish Oral Language (OL)

and the Spanish Sign Language (SSL). All  the teaching staff know or are fluent in the

Spanish Sign Language.

T

In mainstream education, we implement

simultaneous  bilingualism  so  that  deaf  and

hearing pupils coexist in the classroom, shar-

ing  both  languages.  At  the  nursery  and

primary level,  we employ for each class two

tutor  teachers (a  sign language teacher  and

an oral language teacher), as well as sign lan-

guage specialists and speech therapists who

facilitate  the  development  of  communication

skills and access to the curriculum from a per-

spective of real inclusion, adapting materials,

spaces,  methodologies...  At  the other  levels,

professionals such as a Spanish Sign Language interpreter and a Spanish Sign Language

specialist (an adult deaf person with educational training) participate in teaching.
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All professionals employed at the centre are committed to the same objective: work-

ing towards the integral education of children, young people and adults, with special dedic-

ation to and affection for the deaf community. 

The fundamental objective of the center is to achieve real inclusion for all students,

based on the three pillars of Presence, Participation and Learning. For this we have had to

reorganise our methodology.

2.1. Methodology

At the nursery and primary school level, we use a project-based research methodology. 

We understand research as a way of approaching teaching and learning processes pro-

moted by the methodological principles of constructivism. The construction of knowledge

by the child thus becomes the central axis of the educational task.

Project work is based on the pillars of the educational conception of constructivism such

as: 

Understanding children as the center, beginning and end of the educational pro-

cess. 

To start from a globalising conceptual framework of learning. 

To believe in early childhood education as a process of children acquiring personal

autonomy with respect to the social and natural environment that surrounds them. 

To participate in an education that contributes to the socialisation of the child and

tends to transmit a form of social relationship based on cooperation for the achieve-

ment of collective goals. 

To encourage a type of teaching-learning process based on the principle of activity:

physical activity, direct relationship with objects and situations, but above all mental

activity, that is the need to make children think, both to set themselves problems of

action and to solve them, alone or collaboratively. 

Understanding educational work as a process based on the creativity of teachers, in

an open and flexible attitude towards the incorporation of new elements and ap-

proaches in their daily activity. 
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To base teaching on teamwork between the different members of the educational

community (ie a team of teachers, parents and other members of the educational

community). 

If we start from these basic pedagogical pillars as necessary conditions to be met in

the practice of project work, we will have as something more evident the environment and

the necessary scenario for its development. In the absence of these pedagogical prin-

ciples, it is very difficult for a methodology such as the one presented here to be imple-

mented. 

Working in this way, we find that children learn when they are interested and curious:

they relate what is new to what they already know; what they learn makes sense and is

contextualised; it  allows them to express their  feelings, emotions and sensations;  they

seek information, review it and transform it; they are autonomous and protagonists of their

learning; they tell their family what they are learning and the latter come to the centre to

know about and collaborate in this learning… 

Project work is a challenge for us, because it implies above all a new approach, a

change of attitude on the part of the educator. It places us as adults in a conscious position

of attentively listening to our students, both deaf and hearing, as a starting point. 

In order to listen to what children are interested in and thus nourish their desire to

learn, it is necessary in the first place to employ all possible means so that they acquire

early on a language that is accessible to them – in the case of our deaf students the Span-

ish Sign Language at the same time that we are teaching them the Spanish language, in

its two modalities, the oral and the written language, through the systematic use of the

support of the complemented word. 

Moreover, we must accept that we learn not only at school,  but everywhere. The

street, the library, the classroom next door, the family .... are places where we will look for

information, where we will find resources and new knowledge. This implies a respect for

the diversity of our students who use different communicaton resources in their interaction

with their deaf or hearing parents, have different ethnic and cultural backgrounds, live in

families whose socio-economic status differs, who may have disabilities associated with

deafness, etc. Our approach is not based on a homogenising and egalitarian idea of edu-

cation, but on the contrary on diversity as a value that enriches a community. 
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The work projects respond to an organized attention to give shape to the natural de-

sire to learn. They are born from an open globalising approach, starting from the interests

of the children themselves and their previous experiences and knowledge. 

Project work is a challenge for us, because it implies above all a new approach, a

change of attitude on the part of the educator. It places us as adults in a conscious position

of attentive listening to our pupils, both deaf and hearing, as a starting point. 

The project methodology is currently defined as a learning procedure that allows to

reach some objectives through the implementation of a series of actions, interaction and

resources in order to solve a situation or problem. The educational aim of this approach is

not the mechanical acquisition of content related to specific subjects, but rather the acquis-

ition of the necessary procedures for learning in an autonomous way. 

A) ORGANISATION OF THE PROJECT METHODOLOGY

A characteristic of any project is that it constitutes a common search and realisation effort

to achieve the pre-set objectives and to obtain the answer to the questions that gave rise

to the project. These questions may be formulated by the children, by the teacher or by a

common effort. 

Every project pursues learning through action. The work is framed by the interest and

the realisation of all the tasks necessary for its development. 

The important thing in a project is that a topic or problem of interest will trigger a

whole series of actions, all  of  them aimed at its achievement and realisation. It  is the

theme or problem that triggers the action.

Projects in Early Childhood Education have a component of collective work, achieve-

ment and accomplishment. Learning and developing a collaborative and social attitude is

one of the pillars of our daily work. The children understand that a project, an idea, a prob-

lem materialises with a greater guarantee of success when it is faced with a sense of col-

laboration. Thanks to everyone’s contribution, difficulties are overcome with greater satis-

faction. 

A project can be understand as a task: 

defined and carried out in a group. 
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It involves group adhesion and mobilisation (participation, responsibility and com-

mitment). 

It is carried by a collective will (proposed and decided by all). 

It leads to a concrete result (materialisable and communicable). 

It has a usefulness applicable to life (functionality and social utility). 

Types of Projects

When talking about the types of projects we can refer to several possibilities of grouping

them. We can distinguish between different types of projects according to the problem or

triggering factor. Thus, we have complex projects, which require a large number of activit-

ies to be carried out, and simple projects, which can be implemented with only one or sev-

eral activities. 

Depending on the duration of the projects, we can talk about long, medium and short

projects. There may be projects that last a whole course or term, others a month or a fort-

night, and still others may last only a few days; everything depends on the interest and

motivation shown by our students. 
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Phases or stages in the development of a project 

A project is not something that can be improvised and created as one goes along. Beyond

their diversity, projects are characterised by a backbone that organises the work, some-

thing like a basic structure that is common to all of them. A project‘s phases are, of course,

not a rigid scheme to be followed in a mechanical way. Depending on each project, its

characteristics, the emotions it

provokes, the actions it entails

and the questions it raises, we

sometimes will  dedicate  more

time to collecting the children's

questions,  introducing  videos

or books, building up a dossier

.....  But  regardless  of  the  in-

tensity  dedicated  to  these

phases, there is no doubt that

a project has certain fixed ele-

ments that structure its devel-

opment. These phases are the following: 

1. Choice of the topic of study. A topic is chosen by the children, either explicitly (ie by a

verbal proposal) or implicitly (ie from observation that a topic is of interest to them). When

children discover that their proposals are listened to, that they can act on objects and

transform them, that they can learn, proposals come up in droves. 

2. What do we know and what do we want to know. In this second moment, we invest-

igate what the previous ideas about the chosen project are. Sometimes, these ideas are

expressed verbally (in oral language or sign language) in the assembly, at other times they

are actions expressed by gestures that give us clues about the children‘s thinking. It is also

the moment to collect their questions about what they want to know and proposals for

activities of all kinds. 

3. Communication of previous ideas and them contrast between them. In circle con-

versations, it is usual and very natural that not all children do have a similar knowledge

about things, but express different and varied ideas. However,this previous knowledge has

a certain internal coherence, is stable over time and relatively common between them.
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Thus, when this rich interaction between equals takes place, language acquires its true

value as a mediator for communication and development. New things are learned, one's

own thinking is regulated, contradictions are realised, and leaps are made in the exciting

task of learning. 

4. Search for sources of documentation. This means looking for sources and resources

where the answers to our questions can be found. And the more fun and more varied

these are, the better. They can range from videos, books, the internet, visits from people,

trips abroad, etc. 

5. Work organisation. The educator organises, designs and programmes the tasks by

setting objectives (few and very operational so that they respond to the questions raised at

the beginning); deciding on an initial allocation of time; organising the space and resources

in the most appropriate way; planning the sequence of activities and ensuring that the pro-

cedures for approaching knowledge are varied, appropriate and do not present risks (inter-

views,  songs,  visits,  observations,  games,  experiments,  poetry);  defining  observation

guidelines through guides that allow for periodic adjustments; and establishing guidelines

for collaboration with families and the environment. 

6. Carrying out activities. This is the phase in which we carry out all those that we have

not proposed (and more...) We will take special care that the opportunities are diverse for
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everyone and that everyone can participate actively, whether in the large group, in small

groups or individually. When carrying out the activities, we will make the adjustments and

changes that we deem most appropriate, always prioritising the real motivation of the chil -

dren towards the activities developed and taking into account their proposals and new ac-

tions. 

7. Elaboration of a dossier. The synthesis of the work carried out is collected, both for

the class (murals, poetry albums, written conclusions, song books, videos, etc., that also

serve as a memory or souvenir with which we can recreate on other occasions) and for the

teacher (collection of individual observations and other data, aspects to evaluate our own

activity, etc.). 

8. Evaluation of what has been done. Although evaluation takes place throughout the

whole process, in this phase we will check with the children which questions have been

answered, which proposals have been made, which questions are still pending, etc... This

helps the group to become aware of how many new things we have learned together, what

path we have followed, what difficulties we have encountered..... 

Aspects of methodological organisation of project work 

When we are faced with the analysis of any methodological approach, it is necessary to

study the fundamental elements of the question: the organisation of spaces and materials,

the organisation and allocation of time, the organisation of the activity and the organisation

of the children and their didactic relationship with the teachers. 

B) SPATIAL ORGANISATION 

In project work we must take into account a first consideration when we talk about spatial

organisation: the space of activity is understood in a much broader and more flexible way

than that of the conventional “classroom”. The space of the centre is understood as a total-

ity, all of it linked to the educational process of the children. It is not understood as a set of

restricted spaces for specific uses.

From a general point of view, space in project work is considered as an unrestricted

sphere of activity.  There are multiple experiences and ways of organising the different
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spaces. Most commonly, each group of children is assigned a reference space or room in

which the group will carry out most of its daily activities together with its teacher. 

In this approach it is usual to designate some common spaces shared by all on a

regular basis to carry out specific kinds of activities, such as the support room, the psycho-

motoric skills room, the corridor, the dining hall, the playground... 

In the classroom there are as many so-called “corners” as imagination and possibilit -

ies allow for. Usually these corners are inside the classroom, although we also use shared

spaces between the groups of the stage (corridors, multi-purpose room, stairwells, etc.) to

set up work corners, as well as to exhibit our work. 

We have different types of corners: fixed and temporary. Some are specific to certain

times of the year, and others rotate, so

that  children  have  the  opportunity  to

play in different situations and with the

different  materials  contained  in  each

corner. Thus, we may create a symbolic

play  corner  “The  infirmary”,  and  after

three months change it for another one,

such as “The shop or the market”. The

content of the project corner varies ac-

cording to the theme being worked on. Common types of corners are: 

Corners dedicated to symbolic play: 

The little house 

The infirmary 

The shop 

The costumes (although this can be related to any of the above). 

The mechanic's workshop 

Corners linked to the creation or modification of objects:

Buildings

Water / sand 

Cars and urbanism
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Library 

Board games, puzzles, jigsaw puzzles and slot-in games

Project corner

Assembly area

We consider that in the project work methodology, the activity of corners, or if you

like, the space for free and spontaneous activities of the children, is of great importance in

the development of the daily activity. During the day, a specific time should be assigned to

the activity of the corners, as we believe that, if this is not the case, there is a danger that

other activities may occupy the temporary space of the corners and that the children will

lack the opportunity to develop such a basic and important activity for them as free play,

whether or not it is associated with other children.

C) COMMON, ASSEMBLY OR MEETING AREA 

A space of vital importance for us is the assembly area. It is the main space for coexist-

ence and group relations for the group of children and teachers who form a unit. It is the

space where all or almost all the large-group activities take place, the talks, the assem-

blies; where stories and tales are told; where the activity to be carried out is explained;

where the children organise their work; where the evaluation of what has been done takes
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place in what we could call the moment of making conscious everything that has been

done, of knowing what has not been done correctly and why it has not been done; etc. In

short, it is the place where the teacher will be close to all the children and where she will

be able to count more easily on their attention for what is considered to be of greater im-

portance or attention. 

D) ORGANISATION OF THE ACTIVITY

The methodology of Project Work in Early Childhood Education is an open and flexible

system, which is why the activity and its organisation lead to a somewhat special perspect-

ive in this way of working. 

Taking as a starting point that working with projects means starting from a conception

of early childhood education based on the interests and needs of children, as well as on

the contributions of modern educational  psychology of instruction, the approach of the

activities acquires a clearly flexible perspective, open to changes, adaptations and modific-

ations that are appropriate in terms of the optimal achievement of the educational and in-

structional objectives pursued. 
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The different types of activities that we carry out within project work are specified be-

low. 

Motivational activities. They represent a basic element of this methodology as they are

based on childrens’ interests and needs. They are aimed at creating, increasing and main-

taining the childrens’ level of interest and motivation for the project and for each of the pro-

posals made within it. 

We must bear in mind that although some projects, in fact the majority of those car-

ried out in a classroom, are born out of the spontaneous interests of the children, others

have been previously programmed and prepared by the teachers and then suitably motiv-

ated and presented. On many occasions it can happen that a project, where we are con-

vinced that its subject will interest the children because if falls within their usual centres of

basic interest, could loose its capacity to mobilise if it does not have the appropriate level

and intensity of permanent motivation. For all these reasons, when planning a project one

must pay special attention to motivation. 

The activities to be developed in the early childhood education group that have the

greatest motivating power are the following: 

Stories, tales and narratives, told or read by the teacher together with the deaf

counsellor. The content must be very carefully adapted to what is intended. There is

a large amount of childrens’ literature (oral, written and illustrated), published or nar-

rated as part of an oral tradition, from which adequate stories, or passages, can be

selected that are most suitable for our purpose. At other times, the teachers them-

selves write stories for their students. Most of the time it can be a great tool for com-

municating with children. In this way, it will be possible to focus much more on the

specific aspects that we want to transmit, such as specific vocabulary, specific atti-

tudes or values. 

Visits and outings to destinations related to the project that is being developed. The

right choice of these activities will not only allow the children to get closer to the

realities we are looking for, but also to obtain a large amount of direct and signific-

ant information that will result in the children learning more in the daily work of the

projects.
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Videos, films, graphic and audiovisual documents. These resources, if well selec-

ted, put the children in direct relation with the specific topic of the project, which will

undoubtedly  create,  increase or maintain the level  of  motivation for  the topic  of

work. 

Visits to the centre by real or fictitious people related to the project. It could be a

real person, such as a forest ranger, a fireman, a grandfather, etc. or it could be

fantastic or fictional characters, such as a magician king, a troglodyte, an aviator,

etc. 

The final party or celebration of the project. This activity complements and is the

culminating point of all the work carried out during the project as a whole. It is the

high point and celebration of the collective work of the group as a whole. In this

activity, the joy of seeing the culmination of the work started some time ago, thanks

to the work and contribution of everyone, should be noticeable. These are activities

in which parents, grandparents or children from other groups, etc. can sometimes

participate. 

Motivational activities occupy, as has already been said, a fundamental place in the

development of any project in early childhood education. These activities must be conveni-

ently distributed and placed at the most appropriate and opportune moments in the devel-

opment of the project. The following moments should be taken into account: 

Launching and starting the project: the aim is to motivate the children in an appro-

priate way towards the theme of the project. It is always necessary to create from

the very beginning a favourable environment that involves as many children as pos-

sible in the group. Moreover,  all  the activities that we can include in this group,

whose main characteristic is to involve and maintain the affective involvement of the

children in the project, have the specific characteristic of being a fundamental tool

for acquiring information about the different elements of the project. This is very im-

portant because in the first moments of work on a project, one of the characteristics

that motivational activities must have is that of offering adequate initial information

to the children. 

During the development of the project. This is not only important for continuity and

for maintaining the childrens’ level of interest in the project as a whole, but should
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also be taken into account when tackling new concrete tasks. At no time should the

motivation created from and by the activities be lowered. 

To finalise the project. One of the crucial moments in the development of this meth-

odology  is  the  culmination  of  the  process.  The  activity  to  celebrate  the  project

should be a small party in which the whole group enjoys the conclusion of the work

carried out over the last few days. This activity should have a global sense, trying to

make it a moment of summary of what has been worked on. It is usually the right

moment to present the work carried out, to practice dances, songs, wearing cos-

tumes, etc.

Functional activities and workshops. They represent the most characteristic element of

project work pedagogy. In fact, it is thanks to them that the different processes that allow

the development of a project are taking a material form. 

A functional activity is a work process aimed at the achievement and materialisation

of a specific product that allows the development of a part of the project. Therefore, a fun -

damental characteristic of the so-called functional activities is the achievement of a gener-
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ally useful product, Thus, in the project “The train”, we are going to create, among other

functional activities, a small train with a locomotive and two carriages on which we can

ride. The realisation of the different steps to devise, plan, organise, realise and use our

“train” is a functional activity). 

Another aspect to bear in mind is that there are very different types of functional

activities, depending on the degree of difficulty or the different steps to be adopted when

carrying them out, or the time that must be invested in order to obtain the desired result.

Thus, functional activities, also called workshops, can be subdivided into several different

processes or steps. Each of these steps or processes is called a workshop of the func-

tional activity. A functional activity that requires only one step or process for its realisation

will  be  a  single  workshop functional  activity  For  example,  preparing  sultana bread for

lunch. is a single workshop activity that consists of making the dough and baking it. But

sometimes there are complex and/or long functional activities that need to be divided by

the children into steps for their correct realisation. In this way we can have functional activ-

ities divided into two, three or four different workshops. An example of this would be the in-
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vitation to the party at the end of a project. One workshop could be dedicated to cutting out

individual cardboards, another to designing and realising the decoration that has been

chosen in an earlier phase and a third to putting together an invitation message that will

then be copied – sometimes only in part, depending on the age – by the children who will

also add their signature or name. In this case, the longer and more complex process re-

quires the subdivision of the activity into several different phases and steps. 

To be concrete, a functional activity is designed to result in the successful creation of

a product which, together with others, allows us to work on the project. The process of

elaboration of the product is carried out through a workshop activity or during several con-

secutive workshops.

The order of organisation and development of the functional activities will have to be

adjusted to the needs of the children and to those of the development of the project itself.

However, it should be taken into account that the first functional productions should be

aimed at letting the children and their teachers create a spatial setting. It is very important

that the children are introduced to the theme of the project from the very beginning and

their level of motivation is being maintained throughout the project. Making the space a

substantial part of the experience and development of the project is a crucial step to en-

sure its success. 

In the organisation and programming of the functional activities, the following steps

must be scrupulously followed: 

The problems or challenges posed by the activity must be identified. 

Searching for and organising meaningful information for the resolution of the prob-

lem. 

Organising and carrying out the work to achieve the product. 

Evaluation and structuring of the learning process.

Learning activities linked to the project. These include all activities whose main ob-

jective does not correspond to those of the activities already mentioned, which are

meant to motivate and achieve useful and functional products for the development

of  the project.  Learning activities pursue concrete learning whose achievements

must be materialised, mainly through systematic procedures. Functional activities

alone are therefore not sufficient. Among the activities that fall into this group are
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reading and writing, sign language, logical-mathematical thinking, physical experi-

mentation, psychomotoric skills and music workshops. 

It is obvious that during the development of the functional activities there will be many

possibilities to work on the content of these workshops, but systematic and periodic work

must nevertheless be guaranteed through specific activities for each of them. The name of

activities linked to the project is related to the interest of linking them, as far as possible, to

the project under development, but also to their independence with respect to the specific

projects, since the contents of the concepts or procedures pursued are independent of the

development of a given project, exceeding its own scope and time extension.
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2.2. The Linguistic Project

The two languages used at the centre, that is Oral Language and the Spanish Sign Lan-

guage, are present at all times, both being vehicles for learning and forming part of the

curriculum. For this reason, it is necessary to establish a consensus at what times and in

which form both of these languages are to be used. In addition, the centre participates in

the BEDA Project, which incorporates the teaching of English in line with the characterist -

ics of our project.

We propose three levels of intervention: large group, small group and individual (only

deaf students). 

PROJECT FOR THE CLASSROOM GROUP

1. Analysis of the situation 

Description of the number of students and individual characteristics that may lead us to

make decisions about some of the students in each classroom. 
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2. Level 1: Large group 

General Agreements. Both languages are used at times when we want to ensure that

everyone can participate in important project decisions and agreements, as well as to en-

sure that students understand the different proposals, explanations and opinions. Use of

FM when both languages are present or only in the spoken language. 

In addition, exclusive use will be made of SSL or Oral Language with CP in situations

of systematic interaction where there is some stability in the linguistic patterns we present: 

Routines in the assembly: greeting, responsible person, names, pictures, days of

the week, weather, songs. 

Routines in classroom functioning: calls to line up, handing out work or material, de-

ciding who is responsible... 

Project motivation activities or project activities where tutors and the SSL specialist

are present are always carried out in SSL. In the case that the tutor referring to OL parti-

cipates in the activity, dramatisation or other type of activity... he/she will also sign. 

When activities are carried out in the classroom with the SSL specialist, it is not inter-

preted unless the specialist asks for it. 

a) Explanations in SSL

At times when we explain in SSL, even if it is new knowledge, it will be done in SSL only;

there will be no interpretation, as these are concepts that we are going to work on with

highly visual resources to help our students understand them, and they will also be worked

on at other times in the classroom. This pertains as long as the specialist does not require

interpretation. 

In the event that students in the classroom cannot access the activity because they

do not master the communicative code in SSL, a teacher will provide support, always pre-

viously assessed and planned with the SSL specialist. 

b) Times outside the classroom 

At times when something is explained in SSL, even if it is new knowledge, it will be done in

SSL only; there will be no interpretation, as these are concepts that we are going to work
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on with highly visual resources to help our students understand them, and they will also be

worked on at other times in the classroom. This pertains as long as the specialist does not

require interpretation. 

In the event that students in the classroom cannot access the activity because they

do not master the communicative code in SSL, a teacher will provide support, always pre-

viously assessed and planned with the SSL specialist. 

c) Moments outside the classroom at the centre

Interaction in the corridors:  When we meet children in the corridor and there is

some interaction (for instance, we greet them, help them with something or make a

comment) each referent will address them in the language assigned to them at all

times: the Oral Language referent will do so in Oral Language and with the support

of the PC, and the Spanish Sign Language referent will do so in Sign Language. 

Conflict resolution: each referent will try to resolve possible conflicts that arise at dif-

ferent times and in different areas of the school (classroom, corridor...) in the lan-

guage assigned to them. If the conflict is more complex or when the student does

not understand us, we can ask for help from another person who will only act as a

transmitter of information in another language, but it is the person who has initiated

the conflict resolution who will try to solve it. 

d) Attention-calling moments 

One of the situations in which deaf classmates face more difficulties is when a person

enters the classroom without prior warning. It is therefore important that upon entering a

classroom we make sure that both the LSE specialist and the deaf pupils become immedi-

ately aware of our presence. 

We remember at what times, we use lights off/lights on: 

we keep 

line up 

draw attention in general 

changing corners with classroom specialist 
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classroom visits 

when someone comes in, even if it is just to talk to a certain person, they should do

so and say hello. 

e) Time for convivial activities and outdoor events 

When several groups meet or when we have parties, it is crucial that teachers and stu-

dents are aware that deaf people have to receive information on an equal footing. For this,

we have to be aware that activities have to be very well planned and allow for anticipation.

Similarly we have to be aware that unforeseen or unpredictable situations that may arise,

deaf students have to be alerted as well. This includes giving them instructions on what to

do. Remember that they have to look at who is signing, so that they keep their attention fo -

cussed. 

f) Activities in English 

The entire team has agreed that when a student has access to at least one language that

serves him or her for communication he or she will attend English-language classes. If stu-

dents join the centre but lack basic communication skills, this aspect will be dealt with first

by the tutors / SSL specialists during the English-language classes. Once these students

are able to communicate even if only by using SSL, they will be incoroporated into the

English-language classes where the  English teachers will  make the  necessary  adjust-

ments by working in a visual way. 

There will  be daily time slot  in the classroom to work on metalinguistic skills and

phonological awareness, which can be in a large group, a small group or at the individual

level. 

3. LEVEL 2: SMALL GROUP 

Corners : these are mixed groups, deaf and hearing. 

Corners with the SSL specialist 
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They take place once a week. The SSL specialist enters the classroom and launches three

short activities that last approximately 15 minutes, during which students rotate. The activ-

ities are always related to the project being worked on and vary weekly.

There are two activities in SSL, one carried out by the SSL referent and the deaf spe-

cialist, and one in OL, in which we work on metalinguistic, phonological, reading and writ -

ing activities... 

Free Corners. Students are free to play with the materials that have been made available

in the different corners. During these moments, the teacher’s role is to guide and accom-

pany. Each person has a role to play. 

Corners with proposals. Depending on the objective we want to work on each week, we

will prepare an activity in sign language or orally. Reading and writing activities will always

be conducted in oral language. 

Work groups. These are carried out weekly in three sessions during which the students

rotate daily through the different programmed activities, which are three in number: logic-

mathematics, with the LSE referent; reading and writing, with the LO referent with PC sup-

port; and graphomotoric or manipulative activities, which they will do on their own to en-

courage autonomy. At the end of the week, all the students will have gone through the

three programmed activities. 

We are not forcing students to use the language intended for a corner, although de-

pending on the pupil, in five years, some of them during the five-year period already have

the capacity to do so and we can encourage them to say it in one language or another.

When we present material in a particular language, as it appears in the corners, we de-

mand that it be used in the same language. 

As far as possible, use FM/MR, as with the new equipment it is easier to do so (turn

off one student’s device and only let the other listen).

OL workshop: Groupings will be made especially for the oral language workshop with the

criterion of degree of discrimination of LLF + listening, taking into account the interclass

levels, with the idea of making the most of them and making them functional and fun.

These workshops are conducted in oral language with Cued Speech. One of the work-

shops is the verbotonal workshop. 
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SSL workshop: There are two types of workshops, one for deaf  and the other for hearing

students. 

Deaf: once a week, all children are from the same class. 

Hearing: once a week, all children are from the same class. In these workshops, the

SSL specialist will carry out the activity accompanied by the SSL tutor. It is the spe-

cialist who is responsible for the workshops, the tutor acts as a support and does

not use the spoken language at any time. 

Shared workshops. Four or five workshops are organised, depending on the number of

students taking part. Each workshop is being run by a tutor in one language only, either OL

or SSL, depending on his or her role. The workshops are balanced, so that half are in OL +

Cued Speech and the other half in SSL 

As there is only one contact  person with each group, we use our own language

whenever we can. If we see that they don't understand us, once we have done the explan-

ation in our reference language, we explain again in the other language. But we never use

both languages at the same time. 

4. Level 3: individual 

Speech therapy. OL will be used with the support of the PC and/or MAR method visual-

isers. 

SSL. Students with specific difficulties in the acquisition of SSL. Sometimes the decision is

taken to work at the same time with two students with similar lacunae, even if they are

from different classes. These workshops are held once a week with the SSL specialist. 
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2.3. Use of Augmentative and Alternative Communication Systems

In order to achieve learning and participation of all the students, we often have to use dif -

ferent alternative communication systems so that there can be a connection. 

Traditionally we have used different methods at the centre, depending on the needs

of our students: 

Use of communication notebooks

Cued Speech 
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PECS

Use of communicators 
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Other systems (phonetic and fingerprint displays)
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2.4. The Pictogram Committee

The Pictogram Committee began to operate at the beginning of the 2018/2019 school year

with the following main objectives: to unify criteria for the use of pictograms throughout the

school and to facilitate their use by the professionals of different stages. 

The initial intention was to avoid using different pictograms depending on educational

level or even the classroom we were in, as we found that, from one classroom to another,

different pictures, colours and sizes were used. 

Some exceptions are always allowed for because it is necessary to adapt to the char-

acteristics of each student, but we try to keep them as limited as possible and, when they

are adopted, it is on the basis of a consensual decision made by the committee and the

professionals involved (tutors, Guidance Team...). 

The committee meets every second Tuesday from 8:00 to 9:00. For organisational

reasons, it was decided that it would consist of four speech therapists working at the edu-

cational levels where students use pictograms (Infant Education, Primary Education, Com-

pulsory Basic Education and Transition-to-Adult-Life Programmes) and a tutor with experi-

ence in pictograms and who was available to attend the meetings at that time outside her

official working hours.

The first decisions taken by the committee were that its members would be the ones

to create the pictograms. The other professionals have access to the pictograms already

created so that they can print them out and use them with their students. When they need

a pictogram that has not yet been created, they launch a request to the committee by way

of a shared online document (see example below) and a response is given as soon as

possible. 

Pictogram Person who initiated Date Status
(to be filled in by the 
committee)

SELL Javi 24/05/2022 List (31/05/2022)

TAMBOURINE Patri (nursery school) 15/06/2022 Pending approval

AIRPORT Yolanda (PTVA) 26/06/2022 Processed

Processed (someone from the Committee is creating it). Pending approval (uploaded to 
the pictogram folder for review, but still to be approved by the Committee. List (approved, 
uploaded and available to all teachers.
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In process (someone from the commission is creating it), pending approval (uploaded

to the pictos folder for review; still to be approved by the commission), ready (approved,

uploaded and available to all teachers). 

All  the pictograms approved by the committee are uploaded to a shared folder to

which all the teaching staff have access from any computer so that they can download

them and use them when necessary. They are also mirrored in a shared folder on the

school server, but which is only accessible from within the centre. 

When a pictogram is urgently needed before the next committee meeting, we try to

respond by approving the pictogram via email or our WhatsApp group. If this is not pos-

sible, it was agreed that the person who needed a pictogram should use one they thought

most convenient, but notify the committee so that it could be approved or replaced by a

more suitable one as soon as possible. 

In addition, the different professionals can make suggestions to the committee about

the use of pictograms or about a specific pictogram (for use in the classroom or with a par -

ticular student) by contacting the committee by email or one of its members. 

Introduction of Arasaac pictograms. Until recently, the pictograms used at the centre

were created with the BOARDMAKER software but it was decided to change to ARASAAC

(https://arasaac.org/), as it is a free and freely accessible platform and the most widely

used medium both in other educational centres and in external support centres. In addi-
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tion, many free communication media and apps also use ARASAAC. This modification is

being made progressively so as not to harm students, mainly EBO students, who have

been using the Boardmaker pictograms for years and for whom a change at this stage

would not make sense.

When we do not find the pictogram we need in ARASAAC or are not convinced by

what is available there, we ask them to make it for us or we create it ourselves according

to the criteria set out below. 

Pictogram sizes. Six different sizes of pictograms have been agreed on, each for a spe-

cific use (although in special cases the established rules can be modified). 

In order to print out the pictogram in the correct size, templates have been created

which are also accessible to all teachers. 
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1. XL: For signs indicating places or spaces.
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2. L: for the classroom timetable (blackboard) for infants 3 years old.

3. M: for the timetable of the other classrooms and for students with motor difficulties or visual or 
attention problems who do not cope well with the S size. 
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4. S for learners who are new to the use of individual information boards (= personal timetables) 
and/or communication boards.

5. XS: for individual information boards or communication boards for students who are used to 
pictograms and can cope with this size. 

6. XXS: for specific use in speech therapy or exceptional cases of students for whom this size is 
functional. 

COLOUR OF PICTOGRAMS 

Pictograms shall  be used  in  black and white,  although  exceptionally some pictograms

shall be printed in color. 

When starting to work with pictograms it is advisable to use colour keys that allow to

distinguish one pictogram from another. The criterion chosen by the school is to use, with
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some variations, the colours of the PEANA, in which the colours do not correspond to

grammatical but functional categories, in order to help the students to understand, anticip-

ate and control the world around them. As the learner becomes more proficient in the use

and understanding of the pictograms, the background colour can be removed.

A summary table of pictograms that are not blank would look like this: 

EXCURSIÓN

ASAMBLEA

MÚSICA

CUMPLEAÑOS

MARIONETAS

TEATRO

CINE

SORPRESA

E.FÍSICA

FISIOTERAPIA

DEPORTE

PSICO

LAVAR

DIENTES

PEINAR

BAÑARSE

VESTIRSE

BAÑO

(hacer pis /caca)

SIESTA

RELAJACIÓN

DORMIR

PLÁSTICA JUGAR COMER

CENAR

DESAYUNAR

MERENDAR

RECREO

Here is the same table with the equivalent terms in English :

EXCURSION

ASSEMBLY

MUSIC

BIRTHDAY

PUPPETS

THEATRE

CINEMA

SURPRISE

PHYSICAL E.

PHYSIOTHERAPY

SPORT

PSYCHOLOGY

WASHING

TEETH

COMB

SHOWER

DRESS

BAATHROOM

(to pee / poop)

SIESTA

RELAJACIÓN

DORMIR

PLASTIC PLAYING EAT

DINNER

BREAKFAST

LUNCH

FREE TIME

– 37 –



The Ponce de León Educational Centre

On the other hand, it was decided that some pictograms should be coloured, as leav-

ing them in black and white made them difficult to understand. This includes all pictograms

related to water (swimming pool, beach...), food, animals and some places (e.g. ball pool). 

To find out how to print out the pictograms (in colour or on coloured sheets), look at

the name of the pictogram: next to the name and in brackets, the exception will appear. If

only the name is there, it will be printed in black and white on white paper. For example:

Print: on a white sheet on a red sheet on a coloured sheet on a white sheet.

As for the coloured sheets, so that there are no differences in the shades chosen, the

committee has chosen a background that is shared with the stages as needed. 

OTHER ASPECTS TO BE TAKEN INTO ACCOUNT 

Edges: The pictos we use at school do not have edges (the lines of the boards are

cut on the inside, not on the outside). 

Beaks: The corners of the plastic-coated pictos are rounded so that they do not

puncture, because any puncture or cut on a child can generate rejection towards

the material. 
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Velcro: For the same reason, the soft part of the Velcro is placed on the pictograms

and the rough part on the boards. On the pictograms, the Velcro is placed at the top

center and vertically.
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3. Qualitative Description of the Transfer

Selection of four student participants 

Initially, the professional team at Ponce de León, following the criteria suggested by the

French team, selected students from the infant, primary and special education levels with

a hearing impairment and language problems, reflected in the difficulties they face in com-

munication. 

But as the Média + project required the monitoring of professionals who would imple-

ment the communication project, as well as their participation in trainings and international

meetings throughout the project cycle, this woud have made it very difficult for the Ponce

de  León  centre  to  organise  the  participation  of  professionals  working  in  different

classrooms. For this reason, we jointly decided that the reference group that would con-

tinue with the same professionals would be a group of, at the time, three-year-old deaf stu-

dents from the same classroom. 

The families of the selected students were informed about the evaluations that are

going to be carried out and the method that that would be put into practice with them in or -

der to improve their communication skills. In some cases, there has been very little collab-

oration with the families, and the transfer of the method outside the educational environ-

ment has turned out to be difficult. 

The choice of these students has been very beneficial for the project, because it has

allowed us to carry out monitoring and teamwork with many hours of reflection. At the

same time, the students themselves have benefited from this project, because the initial

evaluation has been very detailed and precise, allowing for a pertinent selection of the

most necessary objectives to be achieved. This has been reflected in the positive results

obtained, as shown by the final evaluation. 
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Evaluation meetings 

The guidance team has met on a regular, weekly basis with the tutors to plan the needs of

the group. Similarly the sign language specialists have met weekly with the tutors to plan

activities. With the speech therapist and English specialists, meetings have been held at

least twice during each term. Furthermore, the entire guidance department (speech ther-

apists, physiotherapists, counsellors, social workers and doctor) met fortnightly. Finally, all

the infant school teachers met once a term to evaluate methodological and organisational

aspects, as well as to highlight proposals for improving their own teaching practice. 

By participating in the project, the professionals involved have met twice a week to

prepare all the evaluation documents, as well as to plan and put into practice the propos-

als received from the French team. 

With all the information provided by the team of professionals, with the help and the

important contribution of Anne and Audrey’s point of view, we have elaborated  presenta-

tion sheets for the four participating students (Booklet 2). 

Conducting Student Evaluations

In order to carry out the psychosocial skills assessments of the selected students (Booklet

3), online meetings with Gyslaine (as part of the team of Canadian consultants) have been

of great help to understand the description of each of the items and the way in which to

carry out the assessment. 
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Once the assessment had been translated into Spanish, tutors,  speech therapist,

physiotherapist, sign language specialist and counsellor participated in the assessment. 

Based on these evaluations, we selected the primary and secondary competences

that we thought were most important to work on with each of the children. To facilitate this

task,  we created a table with  the different  competences,  selecting those that  we con-

sidered to be a priority. This selection has been used to write up Booklet 4 (initial assess-

ment grid) with the general and the specific objectives agreed for each student. 

A mid-term review was carried out in January and in June, and the final assessment

has been published as Booklet 6. 

Binational meetings with the French team 

Throughout  the project,  we have had the opportunity  to  have the French team at  the

school on four occasions. They have helped us to carry out a more exhaustive evaluation

of the students and have made proposals for improving the use of the communication sys-

tems. 

Binational collaboration began during a first visit  by the French team, in February

2020, with the process of selecting the participating students and obtaining the informed

consent of their families to share information about their children with the rest of the project

participants. The assessment of the children was launched but had to be completed during

subsequent online meetings because of the restrictions imposed by the Covid pandemic. 

On the second visit, in October 2021, the French team observed the students during

their usual classroom activities: the way they communicate, obstacles they encounter in

their  communication  and  socialisation  with  their  environment,  materials  used  in  the

classroom .... 
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At the same time, there was an exchange of views between the Spanish team and

the French team, a discussion on what objectives we could achieve and on proposals for

intervention.
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On the third visit, in February 2022, the

French team began to carry out direct inter-

ventions with the students with the Ponce de

León professionals observing the interaction.

Duriing  several  meetings,  Anne  and  Audrey

from the French team and the entire team in-

volved in the classroom, continued to reflect

on the needs of the students, discussed the

measures that had been put into place since

the last visit  and established new guidelines

designed to continuously improve our local in-

tervention. 

On  their  last  visit,  in  May  2022,  Anne

and  Amandine  from  the  French  team  were

able to observe and evaluate the implementa-

tion of the measures agreed upon during the previous visit, such as 

the use of situational drawings 
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To improve the understanding of situations or mo-

ments that involve concepts with some difficulty (tem-

poral, spatial, etc.). 

Individual timetables for students: 

Individual  timetables  are  used,  together  with  boards,  for

each of the students. Every day they place their pictures, taking

into account speech therapy sessions, physiotherapy, etc. 

● Instructions for better understanding and autonomy in classroom activities: 

The steps to  follow during the

tasks are explained in a simple way

through drawings. They contribute to

promote  the  autonomy  of  all  stu-

dents.

During this visit, the specialists

who intervene with the students were

also guided individually in their ses-

sions. 
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During meetings of the entire team intervening in the classroom and the French pro-

fessionals, we concluded that it is important to implement communication aids in all areas

of work and at all times, so that the speech therapist and the SSL specialist begin to use,

in  addition  to  the  pictograms  and  communication  notebooks  already  used,  situational

drawings with the aim of supporting comprehension and expression in their classroom. 

Meeting of Deaf Professionals in Madrid (April 2022) 

This meeting served several purposes.

The deaf professionals had the oppor-

tunity to become familiar with the work-

ing practices in the partner country and

their respective functions, to exchange

experiences,  to  reflect  on  the  diffi-

culties they encounter in their  day-to-

day work, etc. The sessions have been

very  enriching for  all  participants  and

have served as a turning point to make

sign language specialists aware of the benefits of implementing the method during their

sessions. 

Thus, the SSL specialist, initially had doubts

as to whether it was necessary to use pictograms

and/or situational drawing to make himself under-

stood. He felt that the spatial work offered by sign

language was sufficient. However, after being ad-

vised by the French team, he realised that these

media can be of great help to focus the attention

of the students and to better communicate.

All the training received during the project will

be passed on to  the other  deaf  specialists,  and

fortnightly  training  meetings  will  be  held  on  this

subject. Indeed, the encounter has motivated the
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deaf  professionals  to  plan  further

meetings  in  the  future  to  continue

this  valuable  exchange  started  in

April. 
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How have we appropriated the method? 

Although in our school we already work with pictograms, notebooks, adapted materials...

to facilitate communication and better understand the environment for students who need

it, these three years of work have helped us to clarify their needs through many moments

of reflection with the whole team (physiotherapist, speech therapist, sign language special -

ist, guidance counsellor, doctor, social worker, head of studies and tutors) and the support

of the French professionals. The insights gained have led us to specify several aspects we

are planning to work on in the future, in particular 

● Visual aids can be presented in a variety of ways

For children who do not yet have access to a linear and syntactically ordered repres-

entation of pictograms, the person draws in front of the child at the same time as he or she

speaks to the child or expresses him or herself in sign language. This situational drawing

usually represents the action of a person, it is alive and evolving. 

Example: Representation of a member of the child's environment in another place. 

Only information relevant to the child is represented schematically in order to access

meaning. 

For children who have access to a more symbolic presentation, the teacher, rehabilit-

ator or educator can write  linear sentences by using pictograms. 

These visual aids remain permanently accessible to the child (in their personal diary,

their life notebook, their lexical repertoire created with their speech therapist). 

As the child's experiences progress, he or she grasps the information more precisely

and moves towards more general concepts. 

Communication Notebooks

At school we were already working with communication notebooks, which inluded

photographps, pictograms, drawings and various other materielas and which we used as a

visual support and to promote oral communication (expression and comprehension).

The specific objectives of the notebooks for the pupils are to communicate and gen-

eralise their interests and/or experiences, to increase their self-confidence and to repres-
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ent their work from speech therapy sessions and/or support sessions. For the families, it is

a way to share experiences both at home and at school and to encourage oral comprehen-

sion and communication. 

In the production of these notebooks, we encounter difficulties, especially with the

participation and involvement of some of the families. When this happens, we put in pho-

tos or drawings of some special activity that has happened at school and/or in their class.

In this way, everything that has been worked on and experienced is in the same notebook. 

With the participation in the project, we have realised that

using a notebook for everything (sessions and experiences) is

more confusing for the students as there is no timeline. 

We have therefore agreed that next year we will start using

a specific notebook in which students tell of their experiences

and  another  one  for

speech  therapy  and/

or  support  sessions.

In  their  experience

notebooks  they  will

also be able to include situational  drawings to

tell their feelings, stories, etc., and get a better

understanding of the situations. 

As a work and improvement to add to the workbooks of the sessions and/or support,

Anne explained to us how we could work on the classification of vocabulary by semantic

fields in a different way. The aim of this work is that students are able to think about how to

classify each noun. For example, “dog” is an animal but it can also be a member of the

family. As teachers we are used to giving them

a categorisation without reflecting on it. Anne

has  proposed  that  categorisation  should  be

based on the child’s experience, where we go

from the multi-sensory to the general in order

to construct these categories. The categories

can  be  constructed  from  the  affective  and

from the child’s point of view. 
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With all this, we will start next year, a more appropriate work for the classification in

semantic fields.

Work carried out 

Communication/life notebooks. 

Individual timetables. 

Individual boards with the timetables of each one. 

Situational drawing 

Instructions with drawings to carry out activities 

Classification of situational drawings 

Situational drawings classified with the French team by objective: 

Anticipating situations:

Marking the before and during of an activity: 
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Organising activities: 

To support a conversation: 

Realise that pictograms can be very general: 
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Tell a story with the pupil: 

To clarify situations:

To, after carrying out one activity, propose another: 
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To remember rules: 

As support in games:

In support of expression: answers, telling something: 
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As a reminder and expression of the activity that took place the day before: 

In a group, anticipate the explanation and its understanding:

For the understanding of an instruction: 
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To follow the sequence of an instruction:

PROPOSALS FOR IMPROVING OUR WORKING METHOD: 

Time for reflection, evaluation and programming of all professionals involved in the

care of deaf students. Analysis of all the psycho-pedagogical, medical and social re-

ports. 

Establishing  observation  sessions  of  the  professionals  in  other  moments  of

classroom work, in which it is possible to see how they interact with other teachers,

analysing these behaviours and reaching shared conclusions. 

Dedicating a specific time slot to working with pictograms with students, making the

pictogram explicit and explaining what each of them refers to. 

To create graphic records of the projects worked on in the classroom on paper and

to keep them in the library so that they can be consulted by the students. 

Differentiate the use of two types of communication notebook: 

Communication notebook for home : diary with the most relevant events of the day. 

Work notebook: compilation of materials to be used in individual work sessions. 

Vocabulary notebooks, organised in a semantic way. Categorising by students' in-

terests. 

Disseminating information with pictograms. Carrying out simple instructions. 

Reflecting as a group, how to make the transaction from the use of situational draw-

ing to reading and writing.
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4. Final Conclusion

In relation to the work carried out by the team of teachers 

The implementation of this project has allowed us to meet more systematically to dis-

cuss important aspects of each student, progress made, proposals for improvement, ob-

jectives to be worked on in each area, etc. 

We have come to the conclusion of the need for this type of meeting, counting on

professionals who are not normally present (the doctor, the physiotherapist or the social

worker), as well as the tutors and the specialists who come into the classroom, such as the

speech therapist and the sign language specialist. When a multidisciplinary team is made

up, all points of view are important. 

As a proposal for improvement, we think that we should hold this type of meeting

more frequently. 

In relation to students’ development

It has been very positive. We have been able to see how most of the objectives that

have been set have been achieved. 

We have also seen improvements on an emotional level, some pupils show disrupt-

ive  behaviour  when  they  do  not  have  sufficient  communication  strategies  to  transmit

needs, feelings or facts that they would like to share. The augmentative and alternative

systems used are tools within their reach to be able to express, tell, narrate...which they

have quickly made their own, so we understand that they have found them very useful and

these behaviours are tending to disappear. They are calmer, as they know that they have

more resources to be understood.

In relation to the evaluation of families

The meetings provided us with a moment of reflection on the progress of their chil -

dren, as well as the need to use all the materials at our disposal to accompany the children

in the teaching-learning process. 

They have found the tools we have offered them (communication notebooks) very

useful. 
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We have also shown them how to work with pictograms and situational drawings.

Some of the family members have shown great interest and intend to use them at home, in

leisure time and with other family members to explain situations that are sometimes diffi-

cult to understand or to anticipate things that are going to happen. 

Sharing of these materials in a team

As a priority for working with the team, we propose the transmission of the method to

the professionals of the other educational levels at the centre. The importance of the parti -

cipation of the whole multidisciplinary team involved in each classroom, or with the stu-

dents with whom this method is going to be applied (although we think that it is enlighten-

ing for all students) is emphasised, as pictograms were previously used in the classroom

and the results have been very good, and now it is a question of implementing their use.

Multidisciplinary  meetings  are  scheduled  and  a  reference  person  is  appointed  who  is

present  to  initially  help to  organise the materials,  pictograms, communication/life  note-

books...etc. 

Sharing with families

To say that the families who have collaborated and with whom we have met, have

seen a  lot  of  improvement  in  their  children,  who are  more  communicative  (even with

people who do not live with them). They feel calmer, as they express themselves more and

have tools, such as the communication notebooks, to tell about things they have done at

school. 

They have also commented on the importance of feeling integrated in this process,

with the exchange of the communication notebook, seeing the pictograms, photos and

drawings, with the proximity of the professionals to explain or accompany them in the use

of these materials and with the meeting to carry out the evaluation. 

Back and forth between the whole team and each professional

Multidisciplinary work teams are the place to respond to those hypotheses or ap-

proaches that we find in the teaching/learning process. 

This team is in charge of assessing the needs of the student, which may be diffi -

culties in the his attention or neuro-visual disorders, the aim is to identify the repercussions

they have on communication (expressive and comprehensive language) and on the stu-
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dent’s learning, in order to then determine the support and resources to be used, as well

as accompanying the process and carrying out continuous assessment. 

To establish the specific needs of these four children in a class

– After having implemented the working method and having carried out the evalu-

ations and family surveys, we came to the conclusion that there are specific needs for

each of them. These are: 

– Common support within the classroom 

– Specific support for the four students, which. can be individual or in a group, de-

pending on the objectives to be worked on (communication in the game, social skills or po-

liteness rules, such as greeting, saying goodbye, etc.). Or they can be to work on an indi-

vidual objective such as understanding short stories).

– Specific support for each child, taking into account their needs and abilities (in the

case of Ritaj, we can let her draw and thus expand this competence). 

Broader reflection on support for these children in the primary section 

It can be extended to other students who, although they are not deaf, have other diffi -

culties, such as language difficulties. 

For this, we must make some modifications in the classroom, such as finding a place

where to place or keep their pictograms, as well as their timetables and individual boards. 

Place a table or a comfortable place next to the general timetable, so that they can

follow it  and place the classes in which they meet their  classmates on their  individual

timetable board. 

Allow them to have access to paper and pencils so that they can use drawing as a

way of communicating with the adult or their peers. 

In such a way that we are going to use all those communication channels whose use

is beneficial for the students (sign language, pictograms, situational drawings, phonetic

visualisers, etc.), always maintaining visual and/or manipulative references.
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What do I  know about this approach, what can I  improve at  my level,  as a

team? 

Before starting this project, we already worked with pictograms and boards at the centre.

However, for us as a team this project has been very useful, as we have taken up again

some resources that we had stopped using and we have also introduced other supports

such as situational drawings: We have also improved the way of carrying out the instruc-

tions of the activities (before we tended to provide too much information in an already

noisy visual environment), now they are simpler and easier to understand, with drawings

that represent an action. 

On an individual basis, the method has been adopted by some professionals who did

not use these aids, which is a great step forward, as the students will have the same com-

munication aids inside and outside the classroom. 

Expansions in the centre 

Although we already used some pictograms within the school, our aim is to expand

them to all the rooms, as well as to moments of common activities, parties, workshops, let-

ters for students, stories and videos. In other words, we want to implement the use of pic-

tograms and develop materials in which these visual aids appear so that all students can

benefit from this simple and easy-to-understand communication system. 

Difficulties and Limitations 

The difficulties we encounter are often related to time. On the one hand, in order to bring

the whole team together, we have to set a date in advance when all the professionals are

free from other meetings or classes; some, such as the physiotherapists, have a very dif -

ferent timetable from ours.

On the other hand, we have to find time to create fixed materials for the classroom,

individual timetables, boards with pictograms for each student, etc. We think that the parti-

cipation of families is very important, as this methodology can be applied in all areas of a

student’s life, helping him or her in their communication but, for various reasons, we can-

not always count on the involvement of family members. 
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The Ponce de León Educational Centre

Privately founded in the 1940s and initially located in dependencies on Cardenal Cisneros

Street ceded by the Caja de Ahorros and Monte de Piedad of Madrid, the Ponce de León

Educational Centre was inaugurated in 1973 at its current location in the southern area of

Madrid, in the neighborhood of Orcasitas, on Eduardo Barreiros Street nº 6. In 1977 it be-

came the Centre for Social Work of the Caja Madrid, which, in 2013, became the Caja

Madrid Foundation and, in 2014, the Montemadrid Foundation. From its beginnings, it was

set up as a centre dedicated to teaching deaf children and young people. The Centre is

today manged by the Association of Teaching and Cultural Management.

The Ponce de León Educational Centre is comprised of a Preschool and Primary

Education Centre, where deaf and hearing students are taught in the same classrooms in

Spanish and the Spanish Sign Language; the Compulsory Secondary Education Centre

for  the  preferential  teaching  of  hearing-impaired  students;  and  the  Special  Education

Centre. 

Fields of Intervention

As part of the regulated formal educational system, the school bears the name of

Ponce de León Professional Institute and is comprised of a Special Education section and

and an Inclusive Formal Education section, with a particular focus on deaf students. 

The Special Education section offers compulsory basic education to students of age

6 to 16, training programmes for the transition to adult life for students of age 16 to 20 and

vocational training for students with special educational needs of age 16 to 21, with three

workshops for gardening, electricity and aesthectis respectively.

The bilingual Inclusive Education section offers pre-school education to students of

age 3 to 6, primary education to those of age 6 to 12, intermediate vocational education in

pre-press graphic arts (age 12 to 16) and higher professional training in communicative

mediation (18 years and older).
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The Occupational Centre is targeted at healthcare users of age 18 to 65, while the

Special Employment Centre specialises in graphic techniques. The Centre also runs a la-

bour exchange.

Mission, Vision and Values

Mission

Our mission is to achieve the best results for the personal development and the abilities of

our students, users and employees, both deaf and hearing, through an inclusive education

that values and adresses all the educational and communication needs of the community.

To this purpose

we accompany decision-making in the academic, personal, vocational and employ-

ment fields.

we develop, among others, their ability to communicate in oral language, sign lan-

guage and alternative systems of communication.

Vision

In our vision we aim to be

a reference for the education of deaf and hearing people through real integration;

pioneers in effective techniques and the use of innovative methodologies;

a real place of coexistence for all members of the educational community;

showing affection, respect and care for everyone;

a qualified team of professionals who continuously improve their competencies;

an institution that optimises and improves its facilities to create an appropriate envir-

onment for achieving our objectives.

– 62 –



The Transfer of the Approach

Values

Improvement and innovation: We approach our tasks and activities with the object-

ive of continuous improvement, applying technological innovations to achieve max-

imum quality.

Motivation and continuous training: We believe that the motivation and continuous

training of our staff are essential factors for the fulfilment of our mission and the

achievement of our objectives.

Flexibility and adaptation to change: We act as a flexible, agile and adaptable or-

ganisation to change, with a management style based on participation, delegation,

transparency and assumption of responsibilities.

Attention to specific needs: We devote preferential attention to the inclusion and in-

sertion of students and users according to their different capacities and to the full in-

tegration of deaf and hearing people.

Quality policy: We seek the satisfaction of all our stakeholders by fulfilling the regu-

lations corresponding to the different fields of action.

Environmental management: We promote and participate in activities and projects

related to the care of the environment, involving everyone.
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Commitment to the Rights of Children and Global Citizenship

One of our objectives that permeates our work is the promotion of knowledge and defense

of Children's Rights and the exercise of global solidarity and responsible citizenship, as es-

tablished by the Convention on the Rights of the Child, committing ourselves to respect,

protect and fulfil said rights.

Since the 2018 academic year we collaborate with UNICEF to incorporate into our

practices activities that promote the knowledge and defense of Children’s Rights. We have

been a Reference Centre in Children’s Rights and Global Citizenship since the 2019 aca-

demic year.

Our Students and their Families

In recent years, the centre has been attended on average by 437 students enrolled in

formal education, of which 184 are students with hearing and/or physical disabilities, asso-

cieted or not with other – sensory, physical or psychic – deficiencies, and/or come from a

socially and educationally disadvantages family. Seventy of them are enrolled in the Spe-
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cial Education section. Most of the hearing students live near the school, while students

with special educational needs also come from other areas of the metropolitan area of

Madrid, with a small number from localities outside it.

More  than half  of  the  parents  of  our  students  have successfully  completed their

formal education and more than half are working, although a significant share receive so-

cial  transfer payments because of the risk of  social  inclusion. Most of  the families are

Spanish, but some have immigrated from other European, African or Asian countries; 3%

have at least one family member with a hearing impairment.

Our Staff

All our teachers must be knowledgable in the Spanish Sign Language (SSL) and have ac-

quired  a  communicative  competence  degree  in  SSL,  if  they  teach  at  pre-school  and

primary level in the bilingual section. Teachers in this section and for these levels must

have obtained a master degree for infant or primary education with a specialisation in

Hearing and Language or Therapeutic Paedagogy. Those teaching in the Special Educa-

tion section are required to have a master degree for special education. 

In pre-school and primary school classes of the bilingual section, teaching involves

reference teachers for SSL and the Spanish Oral language, an SSL specialist and profes-

sional specialists for physical education, music and English, in compulsory education and

the transition to adult life programme in the special education section, a teacher / tutor, an

educator, a SSL specialist teacher and a  teacher for physical eduation. 

In addition to the administrative staff, the Orientation Department employs a psycho-

logist, an education counsellor, a social worker, speech therapists and physiotherapists.
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Evolution of the Spain’s Legislation on Disability

This part presents a short overview of the evolution of Spain’s legislation on disability over

the last two decades.

Law 13/1982, of April 7, on the Social Integration of People with Disabilities, was the

first law approved in Spain aimed at regulating the care and support for people with disab-

ilities and their families within the framework of Articles 91, 102, 143 and 494 of the Constitu-

tion, and constituted a significant advance for the time. Law 13/1982, of April 7, already

participated in the idea that the special protection and equalisation measures to guarantee

the rights of people with disabilities should be based on complementary supports, tech-

nical aids and specialised services that would allow them to lead a normal life in their en-

vironment. It established a system of economic benefits and services, labour integration

measures, accessibility and economic subsidies, as well as a series of principles that were

later incorporated into the health, education and employment laws.

Subsequently, Law 51/2003, of December 2, on Equal Opportunities, Non-Discrimin-

ation and Universal Accessibility for Persons with Disabilities, was a renewed impetus for

policies aiming at offering equal status of persons with disabilities, by focusing especially

on two strategies for intervention: the fight against discrimination and universal accessibil-

ity.

Law 51/2003, of December 2, provided for the establishment of a regime of infrac-

tions and sanctions that became reality with the approval of  Law 49/2007, of December

26, which establishes the regime of infractions and sanctions regarding equal opportunit-

ies, non-discrimination and universal accessibility for people with disabilities.

1 “It is incumbent upon the public authorities to promote conditions which ensure that the freedom and equality of
individuals and of the groups to which they belong may be real and effective, to remove the obstacles which prevent
or hinder their full enjoyment, and to facilitate the participation of all citizens in political, economic, cultural and social
life.”

2 ”The human dignity, the inviolable and inherent rights, the free development of the personality, the respect for the
law and for the rights of others are the foundation of political order and social peace.”
3 “Spaniards are equal before the law and may not in any way be discriminated against on account of birth, race, sex,
religion, opinion or any other personal or social condition or circumstance.”
4 “The public authorities shall carry out a policy of preventive care, treatment, rehabilitation and integration of the
physically,  sensorial  and mentally handicapped who shall  be given the specialised care  that  they require,  and be
afforded them special protection in order that they may enjoy the rights conferred by this Title upon all citizens.”
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Likewise, it is necessary to highlight in the configuration of the legislative framework

of the rights of people with disabilities, Law 27/2007, of October 23, which recognises the

Spanish Sign Languages and regulates the means of support for the oral communication

of  deaf,  hearing-impaired  and deaf-blind  people.  This  law recognises the  right  of  free

choice of deaf, hearing-impaired and deaf-blind persons to learn, know and use Spanish

Sign Languages, and to the different means of support for oral communication, which is an

essential factor for their social inclusion.

Finally, it is essential to refer to the International Convention on the Rights of Persons

with Disabilities, approved on December 13, 2006 by the General Assembly of the United

Nations (UN), ratified by Spain on December 3, 2007, and which entered into force on May

3, 2008. The Convention supposes the consecration of the rights approach of people with

disabilities, so that it considers people with disabilities as subjects entitled to rights and the

public authorities obliged to guarantee that the exercise of these rights are full and effect-

ive. It expressly recognises that the exercise of the rights of persons with disabilities will be

implemented in accordance with the principle of freedom in decision-making.

Royal Legislative Decree 1/2013, of November 29, Approving the Revised Gen-

eral Law on the Rights of Persons with Disabilities and Their Social Inclusion 

People with disabilities constitute a heterogeneous sector of the population. They all have

in common that, to a greater or lesser extent, they need unique protection in the exercise

of human rights and basic freedoms, due to the specific needs derived from their situation

of disability and existing barriers that prevent their full and effective participation in society

on equal terms with other people.

The Royal Legislative Decree 1/2013, of November 29, is governed by the principles

of respect for the dignity, independent life, equal opportunities, non-discrimination, univer-

sal accessibility, and design for all people, civil dialogue and cross-cutting of the politics. It

expressly recognises that the exercise of the rights of persons with disabilities is to be car -

ried out in accordance with the principle of freedom in decision-making, and girls, boys and

women with some type of disability are uniquely protected.

It includes a title dedicated to the rights of people with disabilities, which will take

their protection to all areas, from health protection, to comprehensive care, including edu-
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cation and employment, social protection, to autonomous living and participation in public

affairs.

Regarding the right to education, an inclusive educational system is ensured, paying

attention to the diversity of the educational needs of students with disabilities, through the

regulation of the corresponding supports and adjustments.

Articles of the the Royal Legislative Degree 1/2013 specifically related to inclusive

education are:

Article 16. Education

Inclusive education will be part of the process of comprehensive care for people with

disabilities and will be taught through the supports and adjustments recognised in Chapter

IV of this title and in the Organic Law 2/2006, of May 3, of Education.

Article 18. Content of the Right.

1. People with disabilities have the right to an inclusive, quality and free education on

equal terms with others.

2. It  is the responsibility of the educational administrations to ensure an inclusive

educational system at all educational levels, as well as teaching throughout life, and to

guarantee a school position for students with disabilities in basic education, paying atten-

tion to the diversity of needs educational services for students with disabilities, through the

regulation of supports and reasonable adjustments for the care of those who need special

attention for learning or inclusion.

3. The schooling of these students in special education centres or substitute units will

only be carried out when, exceptionally, their needs cannot be met within the framework of

measures of attention to the diversity of ordinary schools and taking into consideration the

opinion of the parents or legal guardians.

Article 19. Free teaching

People with disabilities, in their educational stage, will have the right to free educa-

tion, in ordinary centres and in special centres, in accordance with the provisions of the

Constitution and the laws that develop it.

Article 20. Additional guarantees.
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In order to guarantee the right to inclusive education for people with disabilities and

without prejudice to the measures provided for in the regulations on education, the follow-

ing additional guarantees are established:

a) Special education centres will create the necessary conditions to facilitate the con-

nection with ordinary centres, and the inclusion of their students in the ordinary educa-

tional system.

d) Awareness, information and continuous training programs will be carried out for

management teams, teachers and education professionals, aimed at specialising in at-

tending to the special  educational needs of students with disabilities,  so that they can

count on the knowledge and tools necessary for this.

Article 21. Assessment of educational needs.

1.  Specific  functions of  educational  guidance services are to  support  educational

centres in the process towards inclusion and, especially, in the functions of educational

guidance, evaluation and intervention, contributing to pedagogical dynamism, quality and

educational innovation.
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